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2. CPS Tools applied to the Audition Process - Casting with Card Sort  

Having worked on numerous productions in the past, I know that the audition and casting 

process can be incredibly difficult.  The concerns and decision involved are many.  As such, I 

aimed to bring CPS tools into the process to help my casting team to be fair and conscientious in 

as easy a way as possible.  In particular, I employed an adapted version of the tool CardSort.  

Firstly, we used photos of the auditioning students to work through casting the leads. We 

narrowed the potential candidates for each role, then alternatively ranked the students most ideal 

to least ideal for each role. There was some overlap between several roles, such as the same 

student being ranked most ideal for two roles, in which case the second choice was moved up on 

this basis. Although it took some explaining for my casting team members to understand the 

process, it worked exceptionally well and allowed us to make large scale casting decisions in an 

organized and precise manner. 

 After the leads were cast, we wrote the remaining auditioners' names on Post-its and laid 

out the chorus groupings we were looking to make. We used an adapted version of Highlighting 

and clustering to place the students into small chorus and dance groups based on attributes and 

skill levels. This simplified what might have been a daunting process.   
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3. Clarifying Characters & Concerns - Adapted use of CPS models and tools to this task 
As I began work on this production, I realized that there was a centrally shared theme in both 

creative studies and the performing arts: being prepared.  It can make or break the experience and 

affect the general perception of CPS, and it can certainly make or break an actor’s/singer’s/dancer’s 

performance.  I also realized that in both instances “being prepared” is more than just having the 

materials and/or skills prepped and ready.  A firm understanding of the concerns, surrounding 

situations, and processes to follow is necessary.  Furthermore, it is most helpful when this is addressed 

early-on.  One needs to begin the proceeding by Assessing the Situation and Clarifying.  This being the 

case, I was able to adapt a Pre-Process Client Interview worksheet and graphic organizer that I had 

developed for use in facilitation of the CPS model to have the student performers with lead parts do 

preliminary character data-gathering and development work.  

 More specifically, using Clarifying Tool Card 2a as a jumping off point, I came up with a method 

of delving deeper into the data gathering practice at the start of the CPS process, which in this 

application referred to character research before the production process began.  By breaking the broad 

term “data” into four different yet related headings – “Facts, Perceptions, Emotions, Gaps” - one is 

forced to consider and take into account a number of differing angles and facets.  Under each heading, 

several questions are posed and answered in distinct short-answer format.  When this information is 

presented with the accompanying graphic organizer, it affords the clearest and fullest picture of the 

surrounding situation, or in this case character, before beginning the CPS process, or the production and 

performance process as it may be. With this tool, not only is one discovering facts but one is discovering 

new ways of thinking about them.  The students and I found it to be very helpful.     
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4. CPS Tools applied to Stage Plots, Choreography and Costuming  
The logistical problems that must be solved when creating stage plots and choreographic 

formations for a large production are myriad and complex.  As with casting, I endeavored to adapt and 

utilize elements of CPS and its tools to aid in the process.  With casting done, I worked with my 

choreographer to develop formations and stage plots for the large ensemble numbers. We again 

employed Post-its as a flexible means by which to cluster and organize students into appropriate 

formations. We repeated this process for each grouping of the ensemble for each musical number.  

While the process was time consuming, it was far less time consuming than it could have been had we 

not employed the CPS tools. When each group was individually ordered, they were then plotted onto a 

stage sketch in order to get an image of the whole scene.  

Similar to the way that I employed highlighting and clustering for casting and choreography, I 

also worked with my Costume Mistress to develop a cohesive costume plan. We again put each 

student's name on a Post-its and used images and swatches of fabric as well as period costume images 

to make a costume plan for each member of the cast based on their chorus ensemble groups and their 

formations for choreography.   
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5. Teaching Creative Process and Creative Content Together to my Cast  
Last year the musical program graduated a large number of talented seniors leaving this year's 

cast to be mostly young and untried.  As such, I approached this production season from a very 

educational perspective, trying to teach these students about process and training them in theatrical 

skill, not just putting on a production. This is important as it will help the potential-filled cast develop 

into the best performers they can be.  

Toward this end, I endeavored to teach both creative process and content to the students to 

create a more enriching experience and aid them in their development as creative individuals and 

performing artists.  In doing so, I drew heavily upon the Torrance Incubation Model (TIM).  I developed 

rehearsal plans in a TIM format – adapted mini-lesson plans with linked process and content goals.  

Below are a few of the most successful: 

    

Process Goal: To “Look At It Another Way”  

paired with 

Content Goals: Stage Direction and Vocabulary/Sight Lines and House Parameters  

• This young cast needed all the basics regarding stage craft, from the simple – which side of the 
stage is “right”-  to  the more complex – how to “cheat out” so your actions and emotions still 
play to the whole house.  

• Encouraging the performers to see this from different perspectives, both literally and 
metaphorically, aided in their understanding.  

 

Process Goal: To “Keep It Open & Be Flexible”  

paired with 

Content Goals: Characteristics and Procedures of Productive Rehearsals  

• The young actors need to continue working and reworking the material they are responsible for. 
Just because you've already done it or it is “done” is not a reason to avoid doing it again. 

• Once is never enough, we need to keep trying new ideas and experimenting with material. You 
never know when you will hit upon just the right thing 

• Having understudies run the material too helps keep the cast open to other options as well  
 

Process Goal: To “Let Humor Flow and Use it”  

paired with 

Content Goals: How to Respond to On-stage Oops and Blooper Moments/ How to Move Past Them or 

Incorporate Them into Performance 

• Mistakes can be awkward, but sometimes the best ideas come from the resolution of or 
recovery from these mess-ups.  

• Young performers need to learn to appreciate these happy accidents. They can't be afraid to 
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make mistakes.  

• Being able to laugh at yourself, loosen up, and go with the flow is essential to successful 
scenework. 

• For example, our student playing Minnie Fay accidentally said “In order to form a more perfect 
human” instead of “more perfect union.” Everyone was laughing so hard that we decided to go 
with the mistake and keep it.  We made the staging work so that she could wink at her love 
interest as she said it.  

 

Process Goal: To “Break Through – Expand the Boundaries”  

paired with 

Content Goals: Use of Audience Interaction and Expanded Playable Space  

• Our production uses a catwalk out into the audience.  Actors also enter and exit from the 
audience, interacting with them along the way – the Parade, Dolly passing out her business 
cards, etc.  

• All this is nontraditional. It is literally breaking the physical boundaries of the stage space, but it 
took a similar breaking of mental boundaries to arrive at such a creative staging decision. 

• I modeled this and urged the cast to expand both their creative thinking and actions in similar 
ways. 

 

• giving them experiences working with several different counterparts 
Process Goal: To “Put Your Ideas into Context” 

paired with 

Content Goals: Putting Small Pieces of the Show Together into the Larger Sequence of the Full 

Production 

• It is important to teach young performers their individual importance, but also show their 
collaborative role in the larger framework. 

• Running full scenes – leads have been working individually with vocal and dialogue coaches, now 
they must work together to do a whole scene 

• Running full acts – dancers and chorus has been rehearsing separately from leading actor, now 
everyone works together and sees where their pieces combine and the flow of scenes through 
the act 

• Run through the whole show – pit and stage crew now join in as well and everything is put into 
full sequence 
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Appendix D:  Excerpted PowerPoint slides - Artistic vs. Deliberate Creativity 
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Appendix E: Excerpted examples of Arts classroom practice with Creativity 

Participants: Mixed gender group of 8th, 9th, and 10th graders who have committed to the Met Opera HD Live 

Stream project; 13 students comprised of five 10th graders (4 girls, 1 boy), seven 9th graders (6 girls, 1 boy), 

and one 8th grader (girl).   

Date: 10/21/2015, 10/23/2015 

Activity Name: Clarifying Characters (3A), SCAMPER (3B) 

Tools Used: Self-Generated Data Gathering Worksheet (adapted for artistic use as previously used in 

independent study project), SCAMPER 

Environment: BAVPA studio classroom #197 – my fulltime room where students regularly meet for class. My 

room is equipped with a whiteboard which I used with Expo markers instead of a flipchart for activities.  

Situation: The MetOpera HD LiveStream is an afterschool activity in conjunction with BAVPA’s music 

department.  Students learn background information about a selected opera. They then field trip to see a live 

streamed presentation of said opera at a local movie theatre. Students then work to generate an original artistic 

piece using music, imagery, and/or themes from the opera.  The work will hopefully be included in school 

productions throughout the year.  This year’s select opera is Otello.  Students saw the live-streamed opera 

performance on Saturday, October 17.   

A number of these students have modest exposure to creativity tools as they were a part of classes or after 

school projects in which I began experimenting and introducing basic creativity ideas and tools. As such, I felt 

comfortable introducing additional skills and tools with this group.   

Following the opera viewing, we did an activity with Clarifying Character that was intended to 

check students’ understanding of the material and allow for them to dig deeper into their differing levels 

of knowledge about Otello.     

 Building off that, we did an activity with SCAMPER. After clarifying some of the essential features of 

the Otello, namely the characters, we were ready to start exploring alternate envisionments and 

interpretations of the content and themes to make them more appropriate and applicable to the project group.  

 

PPCo 

Pluses:  

➢ Successfully clarified characteristics of main characters 

➢ Gave chances for all students to contribute 

➢ Gave students different methods alternate methods of communicating/contributing 

➢ Let students take lead and feel ownership – student centered learning 

➢ Assessed students’ comprehension of what they viewed  

➢ Assessed students’ background knowledge 

➢ Hightlighted the overlap and gaps between the two 

➢ Helped students focus on main characters 

➢ Helped students better understand the main characters 

➢ Review basic tools and skills 

➢ Practiced basic tool (i.e. Stick’em Up Brainstorming) with expanded application to other tasks 

➢ Get students excited about characters 

➢ More interested because characters are more relatable  

➢ Better understood the plot because they better understood the players 

➢ Encouraged divergent thinking 

➢ Tied into another creativity skills – looking at things a different way 
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➢ Smoothed out the logistical elements of facilitating such practices 

➢ Having a mix of student/teacher leadership was successful 

➢ Showed students the value of collaboration 

➢ Functioned as a starting point for students’ creative work with the opera 

➢ Reused a previously adapted tool in a different setting 

➢ Used activity I had only previously used on my own in a group 

➢ Manipulates & reimagines the familiar 

➢ Emphasizes the use of variation & adaptation 

➢ Expands the focus from characters to other story elements 

➢ Capitalizes on the extra-curricular commitment of students 

➢ Greater freedom of classroom management 

 

Potentials  

➢ Built groundwork for further incorporation of creativity tools and practices 

➢ Presented opportunity for exploring more of the content/process duality in TIM based lessons 

➢ Offered opportunities to addresses gaps in learning/comprehension 

➢ Presented opportunity to deeper understanding of themes and complex story elements. 

➢ Provides avenues of exploration for potential artistic pieces  

➢ Provided lead ins to cross-curricular learnings  

➢ Began to envision themselves as the characters 

➢ Began to envision how they might personally fit into the story and incorporate personal interests 

 

Concerns Overcoming 

 Varying knowledge base with regards to specific 

opera – not all students were able to attend the field 

trip so they do not have firsthand exposure 

Appointing student “experts” who did attend the 

field trip to share out specific knowledge, be a 

reference guide, etc.  

Pause the creative process as needed to clarifying 

knowledge and correcting opera content as they 

arise 

Varying knowledge base with regards to ballet – the 

mixed level grouping means that some students have 

more experience and technique than others 

Appointing dance captains to aid in teaching of 

choreography/unfamiliar dance vocab/steps. 

Pause the creative process as needed to clarifying 

technique and presentation questions as they arise 

 It is good for group dynamics to have differing levels of knowledge but it is my concern that it will lead to 

some students dominating the experience and others feeling excluded.  

Material outside their dance specific domain is 

included – incorporating and interacting with other 

areas like music and theatre are integral to this 

project 

More in-process collaboration with other 

departments – joint lessons, shared rehearsal time, 

etc.  

Larger role of the facilitator due to aforementioned 

concerns – taking away from the student-centered 

model 

Focus more on management skills instead of 

directing.  

Create effective prompts that lead students to more 

productive use of tools.  

Excessive amount of pauses will break flow of 

process and inhibit creativity 

Look for ways to pre-segment the process and tasks 

in ways that allows for and anticipate the need for 

additional explanation and knowledge clarification.  

Struggle to distinguish between the verbs – the 
sometimes subtle differences between these words 

seemed to equate to “change” in general to some 
students  

Facilitator being better prepared with definitions 
and examples removed from specific content.  

Employing flexibility and tolerance of ambiguity as 
tools for dealing with overlap 
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 3A 
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3B 
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