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ABSTRACT
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This thesis has two distinc: parts. The Tirst pari has been

devoted to explaining the need for the developnent and the actual

develomment of nroblem-solving methods, values clarificati

o4

}.J

TR 3
on sirategies,

and techniques for increasing self~actualizing behavior. An ¢

2

tienpt

&

has been made to shoy tihie need and desirability for synthesizing and
J o O

[£833

integrating these methods and technique

S

€

%
The second part of this thesis has been devoted to the develop-

Lk

aent an experimenta urri 1 which might aid the particivating
ment of an experimental cu iculun which mig] 1d the partici: ng

individuals toward beconing self-actualizing by increasing their abillity |

to: (1) adapt, apply, and internalize problem~solving nethods
8. 3 4+ J s

cognize and develcp stratesies for actualizing personal goals; (3) focu

on values and reinforcing action

Se

The experinmental curriculun sessions are a synthesis and

adaptaticn of the many experiences, exercises, and techniques that the

rescarcher has discovered. Althougsh most of these segsions were specifi-

T

cally developed for this curriculum and have not been used with any
Groups, a few of them have been used on a trial basis. 1o attenpt hasg

been nmade as a part of this rescarch to test their effectiveness
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I. INTRODUCTION TO THE PROBLEM

A. General Introductory Note
| Exploration of the multi~faceted»and interdisciplinary area
of creativity and problem~solving led to the recognition that there
existed a need for alternative mcthodb,Atechniqucs, and strategies for
helping any individual to learn how to nurture and develop his own
creative behavior, abilities, and poteantial. This might then aid and
provide anyone with a grealter chance and opportunity for self-actuali-
zatlon.
Many programs have been developed over the past twenty~five
years attempting to accomplish this goal. Various studles and experi-
nents have showvn that creativity and problenm-solving skills can indeed
be nurtured deliberately (Parnes, 1975; Gordon, ﬁ9?§). sSone of these
nethods for approaching problems are: the Creative Problem-Solving
process (CPS), Synectics, Creative Analysis, and Kepner-Tregoe.
Although there is a basic overlap in many of these methods concerning
goalé, terminology, and strategies, there are variations in their
enphases. Furthernore, certain systens seen more effective for handling
one type of problem over anothcr.
Another method for helping individuals to clarify goals and

develop alternative means for accomplishing them is the Valucs Clarifi-

cation process (Raths, 1966; Simon, 1972). This process aids indivi-

duals in developing a clearcr pilcture of themselves and their problens.
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This new self-lnowledge is then used for developing alternative behaviors

actions, and solutions to their problenms. Although this process varies
greatly from the above-umentioned methods of DrOU7O“~G01Vln0, >Specially
Procedurally, there do appear to be overlapping concerns and goals.

The émovulnb ricture suggest an increasing awareness of the
need for techniques that could be utilized by any individual to deve elop
2, cWOd er understanding of hig noeds, attitudes, habits, values, prior-
ilties, goals, fears, pr Oblems, and obstacles. Understanding this might
lead to a deeper comprehension of how an individual functions ang
behaves under stress ful as well as pleasurable circumstances, as well
as perhaps providing more ansvers to the qu0h01on Yywhy. Hopefully,
this would increase an individual's ability to cope with-pfoblems and

1s0 provide a sturdier platform or base for developing Problen-selving
skills. This then might result in a greater probability that an
individual could increase conirol over his life, through incr ased

°

independence, selfegsuff ficiency, and self-confidence.

B.  The Need for this Study
Acknowledgenent of the need for this study evolved from a
recognition of values conflicts, voor problen~solving skills, ana

=

inability or difficulty in Integrating knowleage, ¢xperience, Priorities,

o

ncodu, and values into a clear picture of £oal desires and wvays to
implenment then. Fany individuals are posing complex questions related

to thedir lirfe £oels and life siyles, often desiring self-actualization.

The rapidity of chan 8ing needs, value es, ideals, goals, technology,

and life life~style in societv often adds to the feelin




and fragmentation that many individuals have been experiencing. A
glance at college curricula or at many of the best sellers at booke
stores, as well as the increase ©0f growth centers and self-help
groups in almost every community, further emphasizes the struggle
and search many people are going through in an attempt to '"find
themselves" and develop a greater understanding of their problenms

f and methods for solving then. 3

Little has remained constant or unaltered in this techno-
logical age of man. This has contribuited to the dnsecurity and
transiency of nany people in today's society. There is more recog- :
nition of feelings of being controlled and manipulated by many forces B
and powers in society. Most people, even if they recognize those

feelings, do not know what they might do to alter or change the

R T Ay, W

circumstances or situvations which caused them. The growing complexity
of sGeciety, contributing to an age of specialists, has megnified the

difficulty any individual has in putting all the intricate pieces

together to see how and why something works. Due to the quantily and
rapidity of change in pertinent knowledgé, it is difficult to be an
Pexpert! in any area. This increases the difficulty in>discovering
where and why there appears to be a problem or breakdown in the
functioning of society. : 1
These conditions emphasize the nced for &echniques to aild 3
people in beconing more effective at recognizihs rroblenatic situations.

There is a need to be able to recognize the factors which might be I
C |

contributing to and feeding the difficulties. lMethods are also needed

for developing, implementing, and gaining acceptonce for alternative .
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actions to solve these problems. Integration of the available

probiem-solying and valuing methodologies might aid in accomplishing
this goal. This might also result in increasing 'the chance for any
individual to become self-actualizing, or all that he is capable of

becoming.

C. The Significance of this Study

o

The purpose of tl;s study is to compile and interconnect
the roséarch being done in the areas of Problem-solving, values
clarification, and self-actualization technigues. This investigation
will ddentify and define significant terminology, Procedures, philo-
sbphical foundations, and will show overlapping concerns. . This will
be useful in developing new techniques and methodologies, rerhaps

So

D

through integration of techniques, as well as hypotheses for lat
testing of implications of these methods. This study will focus on
developing a greater understanding of the provlens, needs,, goals, and
values of the college student, although rerhaps the information

collected will be rertinent to many other individuals.

D. tatement of the Problenm and Subproblens
1. The Problen: XIn vhat ways might college students be
aided in developing awareness and understanding of the functioning
of their valuing and rroblem~solving systems, so that techniques might
be develoved and used by thenm to improve and increase their effective-
ness in these areas, thereby, increasing chances for their becoming

seli-actualizing? In what ways might a curriculum be designed and

developed to aiad students in accomplishing these goals?




2. Related Subproblems: As the literature was being researched,

and the vroposed experimental curriculum was being designed, the follow-
ing questions were kept in nind.
a. In what ways night the attitudes, beliefs, goals,

values, and priorities of an individual be determined?

b. How do these develop and change?

a

¢c. In wvhat ways do understanding and awarcness of these i
| assist the individual in solving his problems and accepting challenges?
1

d. VWhat attitudes, values, proficiencies, and behaviors |

; . Ee N ” {
4 nay be found in self-actualizing individuals? i

e. VWhat is creative behavior?

it
f. In what ways do the attitudes and values of an indivie- ?
J L
dual affect his ability to nurture his own creative behavior? %
; ' t
' , g. In what ways might conditions needed for self=- ok
X
actualization be developed?

h. In what ways do an individual's belief structure and
. . -~ . . PR o B
behavior influence those of another individual? M

II. REVIEY OF RLLATED RESHARCH !

, How effective an individual is in beconing self-actualizning ‘

often depends on the size and quality of his acquired territory. This

=

territory has been described as being composcd of the physical domain

and boundaries, and the psychological domain or space. The rhysical
territory involves how much control a person has within his living
situation for himself and over other individuals. Size factors include
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the quantity of territories POssessed and the actual Physical Scope.
Psychological Space refers to the qualilty ang quantity of time Others

spend listening to an individual, as well as the anount of acceptance

galned for ideas, thoughts, and desireg, How a Person approaches hig
Problems ig difectly related to the amount O0f physical and Psychologi-
cal space that can be accounted for. Thoge individuals with extremely
small»territory have legs riskr@gklnv flcxibility than thoge with g
large amount of torritory. In fact, those With thig srall territory
Bay find, if losg Of the littie territory they are allowed does occur,
that tnis loss is equivalent to no longer being alive (Bakker, 1973),
| What values clarification and creative problem~solving

technigues attempt to go is to develop skills in the inaivilual
through the bractice of neyw techniques that wiia aid this Person to
nore effectively Ranage his territory, and to ihcrease its growth and
development. As the individual and his territory 8roy, hevbegins to
acquire alternative eans for interacting with the territo;y of other
individuals.

Bakker ang Bakker—Rabdau (19?3) bresent gang discuss techniques
{for learning how to recognize behaviors that limit One's ability to
becone se1f~actua1izing. Théy also offer alternatives that wila help

an indivigual become more self»reliant, independent, Supportive inp

interactions with others, ang better at arproaching ang s0lving hig
Problens.

uite often socilet aclnowledges beth hostility and aggression
O -} é\

as being negative. Hostility and aggression are often aimeg at ideas.




To approach ideas aggressively involves'exploratory searching for truth
and knowledge, which is a means of expanding the individual's territory
_ without infringing on, or diminisﬁing that of another. The characteris-

tics of an individual with this approach are eagerness, pleasure at
exploring new worlds, and a non-judgmental receptivity to new input
received. In contrast, the hostile approach to ideas is usually
destructive, seeking to denounce orugistort anything contrary to the
preconceived thoughts held. This second approach occurs more often
when the individual is inflexible and dogmatic. These people often feel
that the security of their territory is being threatened because it is
difficult to defend (Bakker, 1973). The belief and value structure of
this type of individual is often developed through traditional means.
To eliminate hostility involves eiding the individual in

acquiring tools to counter territorial invasion with an assertiive
response. Learning problem-solving techniques and values clarification
strategies can help ameliorate the feelings of helplessness which often
accompany hostility. The traditional approach to values has in general
been a negative and non-~permanent one. This approach to developing
values occurs by observing the examples set by others, convincing or
rersuading someone of one's own beliefs, inspiring another, rules and
regulations (written and unwritten), cultural or religious dogma, and

appeals to the conscience. Values conflicts are pfoduced by the contra-

dictions individuals observe in these approaches. These conflicts often

immobilize and inhibit an individual from making choices and decisions,

which negatively affect his problem-scolving abilities. (Raths, 1966).

Raths (1966) states that "clear" individuals generally have a




positive, purposeful, outgoing, and proud outlook. These individuals

often seek to constructively change and improve that with which they

interact and observe in society. The “unclear" individuals are for the

large part underachievers who have not found stability in their lives

or meaningful rolés to fulfill. The Yclear" individuals are more
awvare of their values, attitudes, needs, priorities, abilities, and

goals. They are more skillful than others in utilizing the knowledge

&
i

derived from this understanding toward turning problems and obstacles

into challenges and opportunities.

The process of valuing has been defined by Raths and colleagues

J

(1966) as being the act of (1) choosing one's beliefs and behaviors

freely, from among alternatives, and after thoughtful consideration of

alternatives; (2) prizins one's beliefs and behaviors by cherishing

and affirming them; and (3) acting on one's beliefs, which means acting

on choices, with a pattern, consistency, and repetition. To be a value

something must fit all of these characteristics. Some of %he elenents

that might help indicate whether or not something might be a value are:

goals or purposes, aspirations, interests, feelings, attitudes, beliefs,

actions, activities, worries, problems,and obstacles.

Many technigues and strategies for clarifying valuing systems

have been developed into manuals and materials which almost any indivie-

dual or group may find adaptable to its needs. In addition to this,

under the auspices of the Fational Humanistic Bducation Center, Valucs

Clarification Vorkshops are being held around the country. At a recent

one day worlkshop, Simon presented some of his latest valucs clarification

strategies and philosophy. One of the basic issues dealt with during




this workshop was the change theory for a person. Simon feels that

there are two basic concepts that contribute to change.1

First, the quantity and quality of nourishment that an indiv-

idual receives can make change difficult and threatening, or desirous

and growth producing. Nourishment consists of validation, neaning

acknowledgement, and verbal recognition of positive characteristics,

behaviors, or qualities observed in a person; being listened to, so

that responses by listeners will show comprehension of verbal and

non-verbal behavior; and being touched by others. These three concents

show physical and psychological acceptance and affirmation of an

individual and his territories.

The second basic concevpt Simon clainms contributes to change

involves the need for altcraatives. These often come from peoyple,

places, things, and books. To make a change one must often break a

habit and replace it with an alternative which becomes the new habit.

Simon suggests three procedures for developing a new habit: (1) begin

immediately - not tomorrow; (2) begin flambouyantly -~ it is easier to

back out of something kept a secret; and (3) aliow NO EXCEPTIONS.

Drawing from these two theories helps nmake change vossible.

The nourishnent makes chenge less threatening, especially because it

o

will be occurring in a non-judgmental atmosphere. This is the type of

atmosphere needed for most individuals to become self~actualizing. A

person is not likely to change if someone criticizes one of his qualities

or actions. Although he might change as a result of criticism, the

Lo, : ] . b ;
Sidney B. Simon. Values Clarification Workshop. D'Youville
College, Buffalo, New York, November 23, 1975.
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manner in-which he was prodded to do so usually has a destruc£ive and
tearing down effect on a person's self-concept and on his trust in the
other person involved with the change. Instead of setting someonc
else to change, Simon proposes that it might be more appropriate for
the individual'to probe into himself to discover what triggered the
dislike and to then change himself and his reactions instead of the

other dndividual.

'
o
o

If a change is desired in the other individual after Jooking
into oneself, a non-judgmental questioning technique can aid inrgetting
the individual to recognize, desire to change, and develop alternatives
to/hié behavior. This helps the individual %o develop an increased
avareness of himself and his values, as well as being a ﬁay to help
hin develop skills in problem-solving. A person's psychological and
physical territories are generally not threatened by this non-judgmental
technique. This allows freedom to grow, expand, and extend nourishing
behavior to others. ’

Possick (1969), in his research in the area of value enginecer-
ing, cdilscusses the study conducted by Herzberg and his colleagues for
the Psychological Service of Pittsburgh. This study attenmpted to
determine the factors that influence and produce changes in an indivi-
dual. A group of 200 engineers and accountants was used to determine
some of the factors that might have influenced an individuals! happi-
ness or dissatisfaction with his work.

After examining these individuals reactions, the Pittsburgh

Group attempted to draw a distinction belween what they called *moti-

vators" and "hygenic factors'. The "motivators" have been defined as

D



being the influences that most often have an uplifting effect on the
performance and/or attitudes of an individual. The "hygenic factors"

do not scewm to cause improvements in the productivity of an individual,

but tend to prevent loss of efficiency and rorale. They are also a

prerequisite for effective motivation.

In order for there to be sustained notivation certain con-
ditions must first be met. These céﬁditions are: the freedom to
exercise initiative and ingenuity; freedom to handle a problematic
situation in his own way; achievement; recognition of the individual's
accomplishments; work itself; responsibility; and advencement. These
c&ﬁitions are also examples of nourishment. Possick shows how this
relates to Haslow's Need Hierarchy and leads to self-actualization or
self-nazdnization of an individualls developmenﬁ.

There are five different levels Lo Yaslou's Heed Hlerarchy.
The lowest and first in order of priority are the basic Physiolegical
needs, such as food, vater, air, rest, sexual urge. The second deals
vith safety elements which include the paysical protection of one's

body and bsychological protection. The third level refers to social
activity and attention which includes acceptance of and from one's
fellow man and also in love relationships. The fourth level deals
vith esteem and self~respect needs in relationship to the recognition
and acknowledgement one recelves. The fifih and highest level that
one might reach is that of self-actualization.

n discussing his self-actualization theory and how it affects

an individual, Dr. Abrahanm Maslow (1968) suggests that:




««+He does not know in advance that he will strive on

after this gratification has come, and that gratifi- f
cation of one basic need opens consciousncss to domi-— i
nation by another, “higher" need. So far as he is

concerned, the absolute, ultimate value, synonomous

with life itself, is whichever need in the hierarchy f
he is donminated by during a particular period. These f
basic needs or basic values therefore may be treated Il
both as ends and as steps toward a single end-goal. ¢
It is also true that there is a single, ultimate value ]
or end of life, and also it is Jjust as true that we

have a hierarchal and oevelochntal systen of values, [
complexly interrelated. )

“o, \

Thus, 1t appears by gaining knowledge and clarity of one's |

values and needs, the individual might becone self-actualizing.
Awareness of these needs and values might evolve gradually, as the
inéividual begins to satisfy then.

Directly related to the clarification of values and also to
problen~solving are some of the thoughts of Dale (1972) in relation %
to developing learning environments. He believes that if the state-
nent of desired goals or outcomes is made clearly, realistically,
and relevantly, learning becomes more effective., It is difficult to
4 : aim toward and to hit that which is not clearly visible. Therefore, i

the clarity of one's goals might aid the individual in reaching then.
Although there may be many methods for acco omplishing this, one in
particular will bq elaborated on now; It is known as the Creative
Problem~-Solving process (Parnes, 1967 a & b)..

L By using this process it is possible to develop a clear and E
focused picture of a problem after thorough fact-finding. One nust
try to identify and uncover the real problen in order to be able to
solve it. When clarifying values, this fact-finding procedure used

-3 in the Creative Problem-Solving process iay aid the individual in i

i
|

|

|
u
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determining his needs,

10

roals, desires, and priorities.

In the Creative Problem-Solving process idcas are evaluated

against criteria. These ideas nicht be equated with aspirations and

values which are in the

process of being actualized. The criteria for

valuating an idea might be likened to the tests of worth that values

and aspirations must pa

The term value

Bach way touches on one
important to reach a

tern, however,

it is

each

while it is difficult if n

air;r's values influence hi I
is to malke choices and to tale act'Oﬂ.

's inquiry individual values beconme aprarent
“he choices one nakes and the actions one

s, Thus, to Oulae aspiring actions one mekes

'.

value judgnents when considering the alt e;natlvc choices (Zirbes, 19597,

llas been defined by many and in countless ways.

or more aspects of ithis couplex concept. It is

universal understanding and agreement of this

ot impossible to define

possible to identify ways In which an
is inguiry. To inquire
At each step

choice. (Babcock, 1971)

In order to effectively make and act on choices an individual

rnust gain acceptance of

his ideas &nd bO]uth s in his own mind and

fron others. To maximize the number of successes one might have with

implementing ideas, it helps for the individual to have a thorough

understanding of how and why this action will serve him. With this

understanding it also helps

values, and priorities.

inplementing an idea which may later

1o be able to recouhtzc one's needs, goals,

ILack of clarity in this area might mean

produce conflicis in the indivie-

dual because of the discrepancies he may feel and/or observe in relation

to his goals, priorities, values, etc. Therefore, the usc of values

clarification techniques

in conjunction with problem~solving systens and




methods might ald in achieving greater success in attempts to gain

acceptance of an idea.

Synectics is another problem-solving process that also deals

with valves. A critical phase of this process is in the determination

of the essence of the problem at hand. This is generally no more than

a short phrase which aids in clarifying the direction to bhe used for

producing alternative plans of action. Another important part of this

L

s

process is the use of analogies or metaphors to create psychological

distance from and objectivity toward the problem, as well as revealing

feelings and thoughts which provide a clearer picture of values, atti-~

tudes, neceds, and desires.

The essential paradox or compressed conflict of Synectics is

a special and deliberate phrasing of two opposite types cof concepis.

Examples of these would be sly honesty, structured freedom, and loosely

s0lid. These coupressed conflicts can be used to further clarify the

problem, as well as 10 provide a nmcans for attaining fresh insights.

These fresh insightis might then aid the individual in developing new

ideas or alternative sclutions to a problem (Gordon, 1971 & 1973).

The Synectics process differs from the Crealive Problem-Solving

* process in several ways, bul most significantly, it does not encourage

spending much time on the redefinition of the problem, which is often

needed to accurately determine the needs and goals one is seeking to

fulfill. There has been a tendency for the Synectics process, when used

tions

as a wvhole, to function more effectively in producing creative solu

to thing- and product-oriented problems, rather than with people- and

value-related problems. \Vhen Synectics techniques are incorporated into
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the Creative Problen-Solving process, and are also used in conjunction I
. with values clarification techniques, there secems to be a greater effec-
tiveness with more people~oriented and value-oriented rroblenms.

In different Problem~-s0lving systems there are variations in

the emphasis they place on the relative importance of techniques for

aiding the individual in discovering his goals, as compared with other
steps and techniques found within tQ?se systems. Techniques for discov-
ering personal geoals are important, however, as they nay significantily
affect one's level of success in life. Furthermore, if an individual
has been asked or told to pursue a goal that was not necessarily one
of his own, and this goal is not valued, it is not likely for him to
try to fulfill it ecven if there wmight be a £00d chance of his being

)

- successful. On the other hand, a goal that is highly valued by an

|
it |
individual will trigger notivated action even 1f there appears to be i

|
Jittle chance of success. It is the morally autonomous individual who !
realizes that he, and he alone, must assunme responsibility for his J

actions (Rich, 1968). This individual, who determines his own values
and goalsg, usvally has a greater chance and likelihood of beconing
seli-actualizing than an individual who is dependent on others for ' :
‘uaking his decisions and determining his goals. i
Tt

eeris dnevitable, and indeed often necessary, for certain

4]

behaviors and ideas of an individual to conform with those of society.

o

In general, there seemns to be a pattern and cotsistoncy to the life » ;
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h segnent of society. This may be Oobserved in

the housing, education, food, clothing, and communication system of
) |

cach of these sesuments. This type of conformity, however, often
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allows the members of a particular soclety more leisure time, since basic
survival needs do not take up all the available time of cach individual.
This free time that becomes available by conforming to certain guideiines
and patterns established by a gociety, may then be used for developing
new ldeas. These new ideas in turn lead to adaptations and changes in
the growth and development of that society. Therefore, even conformity

is subject to, and in turn, helps to produce. change and growth in a

society.
In the socialization process, those behaviors that are sance—

tioned should remain open to examinationm, Judgment, and re-evaluation,

thereby allowing the individual the opportunity and flexibility to praise

as well as reconstruct the practices being prescribed. Inrthis social-
ization process, guards must be developed to prevent the crush of
spontanelty and to encourage independent and noral decision-making
(Rich, 1968). This is necessary to prevent the stagnation and/or death
of a society or civilization. Many societies that were no% willing to
change and adapt with the times did not survive.- Evidence of this can
be seen through archeological findings of the remnants of past cultures
and civilizations. Those individuals and cultures that were flexible
and willing to alter their life styles had a greater chance of living
and surviving within each succeeding and dominating civilization.

The preservation of the remains of past civilizations has
rrovided evidence of the creative nature of man. Tho changes and growth
in technology over the years have shown that man is by nature and
1eafning a problenm~solver. Certain individuals and societies have had

more problem-solving skills than others, which often rrolonged their
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survival.

In recent years, considcrablc‘conccrn and effort héve been
nade to‘understand the nature of this problem-solving process with which
many individuals and cultures have shown adeptness. It seems paradox—
ical that many.men desire to make more conscious that natural problem-
so0lving ability of nman, so that eventually this self-knowledge will
allow him to become mcre succcséful and consistent when using i
other words, by clarifying and recognizing a definite patiern and
technique for solving problems, an individual would not have to rely
on chance to help him solve his problems. Thus, a problen-solving
Imoceés becomes another tool or implement for helyping nmen make his work
go faster, smoother, ana casier, which wmakes for more fréc time for
developing ideas.

The problem-solving ability of man evolved as he becane more
aware of his actions and consequences. Man began to observe which
tivities, when repecated in different situatians, nelped
hin to develop solutions to his problems. Eventually, many different
individuals deliberately tried to establish a systematic pattern or
process for golving problens.

A basic method fOr'problomwsolving which has been previously
referred to herein, is the Parnes and Osborn Creative Problem-Solving
process, also referred to as CPS (Parnes, 1967 d & b). This process,
like many of the above-nentioned processes, was developed over nany

m 5

years of trial and error. The result was a five step process which pay
D F J

~

oL

(65
pes
(&)
60}

be used with all types of problems. The basic st this process arec:

tance~findins.

fact=-, problem-, idea-, solution-, and accep
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Problem-solving of any kind usually begins when there is an
awareness that there is a problem, opportunity, obstacle, or challenge
that is a concern, hindrance, or annoyance to someone. Thus, problenm
sensitivity initiates the flow of the creative prrocess. This initial
recognition of a problem situation or challenge, often referred to as
the ness, objective, fuzzy-picture, or goal, begins the first active

‘ phase of the Creative Problem~Solving process.

L

The phase known as fact-finding concerns itself with gathering
all the lmown data related to the general ness or fuzzy-picture. Then

etermines the potential sources where further facts might be gathered.

o

it
Non~judgmental questions are posed asking who, what, when, where, why,
and how, to distinguish between known facts and desired infornation.
The purpose of fact—figding is 10 clarify and focus the fuzzy-picture,
so that a clearer picture of the goals and scope of the situation is at
hand (Parnes, 1967 a).

The next phase of the process, prob%em—finding, redefines the
problem by asking the question "why'. This, in .turn, contributes nmore
factual information on real concerns and is in turn used to formulate
an additional problem~-statement. Most frequently, these problem state-
nents are begun with the phrase '"In ﬁhat Ways Might I (We)!". These
yords help to remind the individual to consider more than one alterna-
tive. During this phase, subproblems and concerns are often uncovered.

The use of the question "why' tends to open up and broaden the problem.

This elinminates imposing a narrow solution, which often results if only

the initial problem-statement is used. The individual selects the best
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redefinition of the problem before moving on to the next stcp;

During the idea~finding phase, the concept of deferred judg-
nent is cuphasized, although it is used during all of the Creative
Problen~30lving process phases. Deferred judgment refers to the withe
holding of judgment on any individuals! ideas until a later time. This
allows any individual to share any idea he has no matter how Billy,

inpractical, or irrelevant, etc., it initially avpecars to be. Further-

J
0

4 B

nore, the ideas arc listed without discussing each one, until after al

To aid in developing

&}
o+
[¢]
jon
.

that are initially thought of have been list

original ideas, some idea-spurrers, such as magnify,
eﬁc.,-may be used. Individvals are encouraged to let other people's
ideas trigger new ones of their own. Some of the ”wildef“ ideas that
nay be generated by following this procedure may later be Yitamed" down
and made nore acceptable whén Judgment is encouraged and permitted.
Often, these "wild" ideas help one to develop unique and original
solutions to a problen. :

In the solution-finding phasec, ideas are selected, elaborated
on, or improved. A 1list of pertinent criteria is developed to aid in

evaluating these ideas. Cost, time, effect on self, etc.., are examuples
(O I 3 2 9 &

ed to increase objectivity when rating

lag]

of criteria. Often a grid is u
ideas, as well as to point out flaws in the ideas that need ipvroverent.
3 - o
In the last phase of the process, acceptance~{inding, the

idea or solution to be implemented is incorworated into a vrlan of action.

Vlho, what, when,vhere, why, and how ovestions are used to consider all
3 3 3 3 J o2 %

the ways one might gain acceptance, and to thoroughly preparc and




develop a plan to be used to implement the solution.

sht go wrong with the plan is encouraged,

what mi

nay be developed to prevent failure of the solution's
The structure of this process becones

changeable

) . R} .

these concepts
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o
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alds in making snax

developing a solutioan.

The survey of the literature thus far

that by clarifying one's understanding of his valuing

problens and challenges, and his 1

beconme habits in approaching difficuli

so that

flexible

apvears

L
[

tern of inter

Anticipation of
safeguards
inplementatilon.

and inter-

with practice, and can also be internalized, so that nany of

ons when a lot of time is not available for

to be showing
systen,

action

his nmethod

with people, it is possible to incre the likelihood for an individual
to becone self-actualizing. Therefore, if a deliberate synthesis is

nade of existing techalques

this to occur might become even greater. It is therefore necessary

L

1o select the important strategies

misht be synthesigzed and in

A few studies have been initiated an

to clarify an individual's process of valuing. HMilt

has done a substantial

studies he attempted to determine whether

than a hunan being, could induce value chanse.
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picture of the human valuing process.
In a different type of values study, Norman (1975), has
attenpted to verify the theory that an individual's behavior is sig-

nificantly affected by his attitudes. In particular, this research

has been directed toward identifying attitudinal siructural character-
istics which may possibly Help to foretell the sitrenzgth of their

relation to behavior.

o

A

6]

eries of three experinents was undertaken to test the

importance of affective~cognitive consistency. In the first two

experiments all the subjects had a single common variable of being

introductory psychology students at a university. The experimental
rrocedures were administered to them in their normal classes. The

last experiment took volunteers fronm among the

on a sign=-up basis were adn ast
an experimenter and an experir rate.

The results of these experiements support, on the whole, the

hypothesis thalt predictive validity Of both cognitive and affective

scal is moderated by affective~cognitive consistency. The affective
scale in all three studies has shown the predictive validity to be a

function of its consistency with an individual's belief structure.

This study also showed that the vredictive validity of cognition was
not a function of its relation to the affective. The third study does
not offer statistically significant support for the following predic=-
tion: the extent to which subjects will conform to others in behaviors

the desree of

that are relevant to the attitude issue 1s effected by

affective~cognitive consistency.

A8\
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The value of assessing both the affective and cog nntlve
components of an attitude, before attempting to make predictions of
behavior, has been shown in the results of these studies despite the
problems and uaresolved issues that arose. tho research emvhasized
and supplemcntéd issues dealing with attitudes and behavior in past

tudies. It seems that prediction of social behavior can be inproved

fo 2}

(o)}

through consideration of structural characteristics 6f attitude and

o

may be a function of this.

Experimental rescarch has also been done in the problen-
solving field. The development of cours es, programs, methods, and
piloﬂ experimentation for the nurturing of creative behavior in
students began at the State University of MNew York at Buffalo in 1949.

)

This research was continually revised and imvroved through the input

tific

pej

and insights gained from this experimental programming. Scies
evaluation of this research began in 1957 to determine methods for
deliberately stimulating croativiﬁy, and also for dcvelopiig creative
problem=solving abilities. Parnes (1973) found that the senester

programs significantly increased on a few measures both the quaniity

iy
}.J-

and quality of idea-production. In another exper ment, on almost

every test the Bxperimental subjects taking the course made signifi-
cantly greater gains than the control students who were not tak ing
the cours

In 1970, Parnes and Noller (1974) began a two year,; four
senester sequence of Creative Studies credit-bearing courses. Hany

1

neasurements were made over this period to determine the cffects thot

the courses had on (1) sclected tests of ment 3 ability; (2) tests




showing creative application of academic subject natter, (3) non-
academic achievement in areas calling for creative action, and

(4) creative personality factors.

<

Of the 350 applicants to the Creative Studies progran (approx-

imately «hlfb] percent of the total inco

celectved as experimentals and 150 as controls. Althoush there has been

an extensive write-up of the results of all the tests, only a brief
H

sumnary will be quoted here.

(a) These course students show differences
over comparable controls in abllity to cove with real-
life situvationa tests, including not only the productiion
of ide but heir evaluation and development.
icant differences over conparable
their creative abilities in
sh courses. {c¢) They verforn

the comparable controls on th

as,

oduction and

of-Intellec model, including three of five of
mental owereal D
corvergont prod

§ &
semantic and b aVlOI al halfl of J. P, Guilford's
i

- cOgniticn, divergent
on; they show no
plishment over controls in the _
half of Guilford's 1nodc}4 nor in his memory or evaluation
operations. (d) Host course students report large gains Jin
their own prodbctlve creative behavior; they rate the
brograwm as quite helpful in their other college courses
and their everyday lives. In the second year, there is
a significant increase in the percentage of students who
report large galns in ability to cope with problems and
to participate actively in discussions. (e) Test resulis
bear out their significant year-to-year improvement over
comparable controls. (f) Course students show a growing
tendency (not yet attaining statistical significance)
to become more productive than comzarable controls in
thelr non-academic achievemen:t in arcas calling for
creative performance. (Parnes and Koller, 1973)
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Overall, this study reveals that creative

skills can be nurtured and do have long=-tern cffectiveness. A

solving

a result of this study, the four scuecster sequence of Creative Studics

courses was nade a permanent part of the course offerings at the State

en

o3
IS

ng freshnen), 150 were randomly
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University College at Buffalo. Students completing the scqueﬂce are
also given the opportunity to continue working in this area through
independent study. Many of these independent study projects incorporate
the relating of various aspects of the Creative Studies program to the

vndergraduate major of the student.

ITI. THE RESEARCH PROBLEM

A survey of the literature kas. failed to show that there has
been a deliberate synthesis of problem=-solving and values clarification
strategies and Processes, but it has shown that there are overlapping
concerns and goals which night be met more effectively through a delib-
crate integration of these methods. There has been a growing concern
to develop techniques for aiding the individual to‘develop his creative

behavior and rroblem-solving skills so that there will be a sreater

L]

chance that he might becone self-actualizing. t seems that while many
of these systens already developed do help the individual to do this,

certain systems emphasize and work on one part of the problen, and others

<t

concentrate on other parts. There is a need, therefore, to synthesize
these processes %o develop a balence, and to develop a more thorough
system for aiding the indivi@ual to become sclf-actualizing.

The specific problen was to integrate and/or syanthesize the
majot problem=-solving methodologies and values clarification strategics
into a synergistic system. This systen was then used to develop a one
sgnester interdisciplinary course outline geared toward the college

undergraduate. This study did not attenmpt to validate the cffectivee

ness of the materials developed.




IV, THE HATURE OF THE PROPOSED CURRICULUM:

A. The Hature of the Process

This investigation 1z an attempt to recognize and synthesize
the essential componentis of the various problem-gsolving and values
clarification methodologies examined within this thesis into a sequence
of exercises to be developed for a one semester and experimental
curriculum. The aim of this curriculun w%ll be to increase: (1) under-
standing and clarity of one's values; (2) one's ability to solve problens
and implement solutions; and (3) the self-actualizing behavior of an
individual. |

B. Explanation of the Curriculum Design

This curriculum has been designed for the undergraduate level.

It has been designed for a one seumester period of approximately fifteen ;1
weeks of thirty sessions. This curriculum, however, could be adapted .

for other levels and other iime periods.

This particular selection of thirty class sessions, with each

lasting approximately one and a quarter hours, was chosen for specific

reasons. Advantages of this arrangement are: (1) the timing of each 1

session in this arrangement allows for some depth of exploration of the

subject matter, withoult bveing so long that it might tax the energy and

3 L

concentration of the students; (2) it vrovides the opportunity to rein-
force the subject matter more than once a veel; (55 this arrangenent
allows enough time for more than one type of oﬁorcise, exyperience, and
interaction; (4) althoush attendance is mandatory for each class, if a

student is unable to atvtend, it will not be impossible to malke up a

(=8

missed session.




Other ways for structuring the curriculum-schedule were
considered. They included: (1) a schedule of fifteen total sessions,
with one session per week, lasting for two and one half hours; and

(2) a schedule of forty-five total sessions, with three sessions per
week, ecach lasting for fifty minutes. ZEach of these schedules has
advantages and disadvantages. The selected schedule was chosen because
it includes a combination of the advantages of the latter two types of
schedules,. and because it minimizeé‘the disadvantages of each type.

The order or sequence of the sessions was deliberately selected
after careful consideratidn 0f many alternatives. The nature of the
sequence specifically goes from high structure to low structure as the
students develop (1) a clearer understanding of their vaiuos and

roblen-solving bchavior than they had when they entered the class, and
(2) increasing knowledge of and skills in using values clarification
and problem~solving strategles as the course progresses.

From the beginning until the end of the curriculﬁm, the
students are aided in recognizing and using problen~-solving techniques,
even though they will not be formally introduced to the Crecative Problern-
Solving process until slightly before the middle of the course~session
sequence. The purpose of delaying the formal introduction'of the
Creative Problem=-Solving process is to help the students to focus, to

clarify, and to develop an understanding of their own nethods and

b

pattern: for solving problems. This process itsel develors after
recognizing and defining the pattern that continually emerges when

problens are solved.
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Since the goal of this course is to aid the individual in
clarifying his own values and behavior, it is dmportant for him to
discover: (a) the process he uses upon entering the course; (b) the

process he begins to use, after experiencing different values clarifi-

ro]

cation ahd guestioning techniques, within specific problematic
situations; (c¢) the arcas in which he is weak when attempting to solve

rroblems. Once the individual has begun to recognize these things,

i
o

he will then begin to be able to recognize specific technigques and
pe o)

processes which might help him to improve his problem~solving skills.

Furthermore, this recognition may help to facilitate the student's

uaaec> anding and use of the Creative Prob10L~u01“igg process once it
. ot
becones formally introduced.. !
)
- s . s A o
The course becones less structured as each individual increases -

=

his problem~solving abilities and becomes nore seli-disciplined in
applying the various techniques and strategies. This allows the person
increasing freedom and opportunity to experiment with and refine his :”
individual problem-solving slkillls, as well as Lo increase the amount
and guality of his self-actualizing behavior.

A deliberate but flexible method of feedback and evaluation
has been devised to maximize the opportunity for the instructor and
students to share thoushts and feelings (seeé page 35 for detailed
explanation).

A variety of types of exercises and vprojecis are incorporated

\

into this currilculum so that a student might: (a) increase his ability

to verbalize feelings and thoughts; (b) experience and understand the




interrelationship of a variety of disciplines and techniques; and
(c) be able to increase his ability to act on his values and becone
nore selli-actualizing than he was upon entering the course.

fhis curricuvlum was designed for z class of approxinately

twenty-five students. This number was selected because it would be
possible for all students to interact with every other student, yet
yould not be too many to prevent all students from having the cppore

tunity to share their reactions. .This number also provides the
opportunity 10 have studer
interests, pers
becouse it provides students with the opportunity to recognizey,

tudents different fron themselves.

[9)]
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This might then come

oyt

section of society with which the st

situations during their day to day living.

C. Prerequisite Instructor Entry Skills
Knowledge and Experience including:
. Values clarification techniques.
2. The Creative Problewm~Solving process.
5. Basic Synectics strategies.
L. Maslow's Hierarchy of Needs.
5. The basic Blements of Design.
6. Creative body-movement techniques.
7. Ganing strategy.

Group process techniques.

udents will experience problenatic




D. Prerequisite Student Entry Requirements
1. Any student major is acceptable as the course is inter-
disciplinary in nature.
2. A willingness to deal with emotions and feelings.
A willingness to probe into oneself.
L. A willingness to k¥rite down feelings and thoughts.
5. A willingness to explgre new experiences, and to try to
verbalize responses to them. :
6. A desire to gain knowledge and experience with values
clarification and problem-solving strategies.
7. A desire to increase self-actualizing behavior.
E. Course Goals
To provide each student with the opportunity to improve:
Values clarification skills.
Problem-solving abilities.

Ability to share feelings and tpoughts.

Self-confidence, self-concept, and recognition of skills

possessed.
5. Skills angd techniques to aid in reaching goals.
6. Ability to become a seif—actualizing individual.
F. Course Requirements
1. Students are expected to attend every class session.
(See p. 27).
2. Students are expected to maintain a Jjournal or log through-

out the secmester. They will be requested to bring it with them to every




class session 10 record responses when asked for or desired. Students
will be asked to nole observations, feelings, thoughts, ideas, changes
in themselves and in others as the semester progresses. They will not
be forced to write at any time. Students will be asked to record any
questions, problems, concerns, insights, or whatever they desire. NO
ONE WILL READ ANY PART OF THEIR JOURNALS UNLESS THEY GIVE PERMISSION,
Studcnté will be asked to note their rgsistances to anything (including
requests made by the instructor). The gﬁétructor will note, without
exanmining the contenﬁs, if each student possesses a journal and is using
it. Responses to outside projects and questionnaires are to be recorded
in the journal, too. The student will be responsible for determining
how much effort he is willing to put into the journal. THE USE OF THED
JOURNAL CONTRIBUTES TOWARD INCREASING: (1) SELF-AVARFNESS; (2) ABILITY
TO FOCUS O AND UNDERSTAND FEELINGS; (3) SELF~ACCEPTANCE; and (4) SELF-
ACTUALIZING BEHAVIOR.

5. Semester Self-Portrait Project: This will be a continuing
project, evolving and emerging as the student develops his self-perception
ability. Its purpose is not to be an art activity, although it will
involve some "art or design' techniques. The following are materials the
students are requested to begin the project with: (1) a sketch pad;

(2) magic markers, water colors, tempera paint, or crayons (eéch should
provide a good color range); (3) pen or pencil; (4) found objects. No
written words may be used in this project. Presentation will take place
during Sessions 28 & 29.

a. Project Objectives: (1) To construct a non-photographic,

syubolic representation and self-portrait. (2) To develop a visual
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statement about oneself by which, hopefully, when completed, the instructor
and fellow students might be able to recognize its creator; (3) To
increase and heighten seunsory peréeptions and awareness.

b. Self-Portrait Guidelines: BHRach student should try to:

1. Draw the patterans, shapes, colors, and objectis

that he observes as being prevalent and/or important in his life.

2. Develop a system for representing or including

%
o

examples of materials, textures, images, style preferences, etc.
5. Devise a method for showing smells, fragrances,
odors, and tastes preferred and disliked.
L. Devise a method for representing interests, hobbies,'
skills, activities, Jjobs, etc.
5. Devise a nmethod for representing attitudes, values,
needs, priorities, challenges, problems, etc.
6. Devise a method for showing physical make-up and
characteristics without using a realistic representation of features.
7. Represent environmental preferences and recactions
to size, shaype, space, sound, etc.
8. Include only those elements that he believes will
reveal unigueness and individuality.
4. Students are asked 10 use feedback booklels every class
session. (See Explanation of Evaluation System on p. 35).
5. Students are expected to complete any outside class
assignments.
6. tudents are required to submit an end of senmester eval-

vation of their progress and the grade they each desire, as well as a
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written justification of the grade.

7. Students are expected to participate in class discussions.
and experiences, even if it means just active listening. However, if a
student is having a yroblem coping with any aspect of the course, he
will not be forced to participate or remain in the class against his
will. EBach student will be asked to give feedback of his feelings, but
he may choose to do so when he fee}s ready. If a student appears to be
having difficulty coping with the céérse after a two week period, the
instructor will ask this student to meet in his office and to discuss
this problematic situation.

G. Grading Procedures

1. Bach student may select pass-fail, letter grade, or a
written evaluation (dqponding cn each option's acceptability
school policy).

Student will be required to submit a self-evaluation.

N

3. The dnstructor will compare each student's self-evaluation
vith his own evaluation of this individuai.

L, If there is a discrepancy between these evaluations, the
student and instructor may meet to discuss it and try to reach a grade
consensus.

5. The final grade decisilon rests with the instructor.

6. Excessive student absence, without instruvctor-recognized
make up, will lower grade.

7. Completing all projects is mandatory for a passing grade.

8. The quality and degree of effort extended will reflect in

.

the grade given. '"Success'" with any project is not mandatory. It is



inevitable that this type of evaluation will be highly subjective.
The availability of the instructor to discuss and re-evaluate any
student will, hopefully, provide é balance to this. ‘

9. Since grading is subjective, each student should be able

to show evidence of how he believes he met the course goals and his

own personal goals.

ATTON OF BVALUATION SYSTEH

Ex

Ly

L. The feedback system will be available for use during each

class session. The diagram below will be printed on &% X 11" sheets

of parer with the same diagrenm on the reverse side. One whole shect
[

is used per session. Enough sheets for every class session will be

ot together in booklet form. Each student rectives his own booklot.
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B. Goals of Evaluation System: To provide:
1. A direct and immediate line of communication between the
instructor and ecach student.

2. A record of each student's thoughts, feelings, and needs
as he enters the class.

3. A record of each student's thoughts and feelings in an
immediate response to the complgted session.

L. A system for recor&ihg observations of the patterns and
changes of each student's entering and exiting behavior.

5. A method of private communication between the ilastructor
and each student.

6. HNecessary feedback for becoming aware of pétterns of each
student's thoughts, needs, and feelings, so that they may be accommodated
for and incorporated into succeeding sessions.

C. Instructional Procedures:

Bach student will receive a copy of the feedback booklet
during the first class session; this will be used during succeeding
class sessions. The instructor will explain the goals for using the
feedback booklets; he will then explain how the booklets will be used.

I am giving you these bookletis which you may use every

session or only periodically during the scnester. You
may choose to write in them, or youw maey choose to leave

them blanlk. Bither way I anm receiving fecdback from
you. No one will be forced to do anything in this class.
You arc responsible to and for yourself. You nay choose

-

to do a little or a lot of work here. You will get out

0f this class as much as you choose to put into it.

You will Jjudge for yourself how nuch you feel you can

handle because this will be a demanding and intensive

course. Ask for what you neced...even if it means neecding
-

to refrain from responding or participating sometimes.

&)



Hopefully, you will learn why you are reporting these
needs. You may chocge to experiment with this feed~
back systen. I suggest that initially you use the
small trianrles on each sheet for writing one or two
word statements, or for drawing asymbel of where your
thoughts and feelings are. The large space on each
page may be used 10 release your stream of coansciousw
ness. 1t nay provide closure, upon entering class, of
what you lef» behind. It may also make 1t casler to
begin sonething else, knowing that by recording your
entering thoughts, you will not lose or forget them.
They will be aveilable for future recall. The large
svace, on the section entitled "Exiting Thoughts &
Feelings', may be used to share reactions to the
session you just experienced. I would like to know
how it affected you, so that I can take all your
thoughts, feelings, and needs into consideration for
future sessions. If you don't like uOJCanPF nlease
say so, but I would like you to get in touch with
why you feel that way. If you like something, plecase
try to get in touch with why you liked it. Hopefully,
this process might help to increase your ability to
recognize and understand where your thoughts, feelings,
ideasy, needs, etc. are coming from. I hope you will
use the fecdback system to help you do this. Sone
days you may write very 1little, some days a lot. ¥You
ray wish to draw. Listen to your needs and act on
them. At The end of each class I will collect the
vooklets., I will also make them available for you
to use at the beginning of each class session. You
vill have about five minutes to use them at the
beginning of the session and also at the end. If you
feel uncomfortable with the idea of using the booklets,
this may be feedback you might wish to include in
the booklet. Anything new usually feels strange and
often unconfortable until we get used to it,and nalke
it a habit. You are not golng to be graded on what
you write in this booklet. 1o one other than myselfl
will view your booklet unless you choose to show it
to someone else.




VALUES CTLARIFICATION AND PROBLEM-SOLVING CURRICULUM:
TOVARD THE SELFP-ACTUALIZING INDIVIDUATL

WHO ARE WE?

GOALS: 1. To clarify and recognize what might be important to know

Pus e

about an individual.

LN

2. To know and understand course Purposes, basic requirements,
and student obligations.
3. To learn names and interests of the class members.

L. To begin to develop trust and rapport in class.

BEHAVIORAT, OBJECTIVES: Each student should be able to:

1. Formulate and write questions for getting to know other
individuals.

2. Verbalize what he believes to be important to know about
an individual.

3. Compare class purpose and his personal purpose to determine
whether he wishes to remain in the class.

4. Tdentify every class member by name and at least one
interest or characteristic.

[ =4

5. DBegin to share thoughts and feelings through verbalization

and writing.

INSTRUCTTIONAL PROCEDURES:

1. Students are asked to explain what a nanme circle is. IT

no one knows what it is the instructor gives the explanation.




SESSION 1: (Continued)

2. For this exercise the students are asked to form a circle.

The following instructions might be given by the instructor:
I will begin by saying my name and a few words about
an interest of mine. Ve will then go around the
circle clockwise, with each succeeding individual
repeating the name and interest of every other indivi-
dual, beginning with the initiator, before adding
his own name and interest. Since I will begin, I
will also end by saying'emeryone's name and interest.

3. Students are asked to reflect on what they heard about

each individual.

L. Students are asked to write down & minimum of three questions

that would help them to get to know the insiructor and/or the instrucior's

relationship to the course: What would be most crucial for them to

~

find out il these were the only questions they would be able to get

Incidental to this experience, the instructor mentions that
at any time during the semester any individual in the class may choose
not to answer any question directed toward him, and may pass until he
decides Le would like to answer it (if at all).

5. Students are given the opportunity to use their questions
with the instructor.
6. Students are asked to write a set of questions which should
reflect what they would like to know about any individuai.
7. Students are asked to form dyads (pairs).
8. Students will be given three minutes eéach to question their

palr pariners and receive answers. They will receive a signal to switch
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SESSION 1:  (Continued)

roles after the first three minutes have elapsed.

9. Vhen both have had their chance to guestion and answer,
the students who questioned first are asked to raise their hands,
stand up, and find a new partner from among those guestioned second.

10, Students are given a minute to revise their questions if
they desire, and arce then asked to fepeat the sequence with the new
yair partner, but with the berson who questioned second previously
now questioning first.

11.  Students are given five minutes to write down what they
learned from the experience just given.

12. Students are asked to share some of their thoughts.

13. Students are asked to verbalize their purposes for taking

14. Students are told the purposes of this session and of the

total course, the basic course requirenents, and their obligations.
(See pp. 31-35 for further clarification of course and siudent require-
nents).
15. Students are given the opportunity to clarify objectives
and requirements.
The feedback booklets are given out to the students with
an explenation of how they are to be used during the course. (Sce

Pp. 55-37 for exzplanation).

L0




SESSION 2 RECOGNIZING GOALS AND Pi
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PROBLE

ONAT, M~-SOLVING STRATEGIES.

Uit

GOALS: 1. To recognize the basic
2. To recognize what
3. To

the differences between them.

\WWIORAL OBJECTIVES: Studentis

1. Recall and examine past

influences

should be

steps used to solve probleus.

the decision-making process.

recognize long and short term goals, and to understand

able to:

tions

problenatic situa s

list approximately four to six basic steps taken to help solve a
problem.

2. Synthesize their lists with those of other studenis into
five or six distinct basic steps.

3. State what helped, hindered, and influenced their decisions.

L. Define short and long term goals.

5. Each state his own short and long tern zoals.

Students are asgked to:

iscuss how they each individually

deal with different

problematic situations. Do they each approach all types of problens
the same way?

2. Reflect on some recent problems that they have encountered.

5. Analyze what steps they went through while attenpting o
gsolve a problem. (Steps should be written down It should ve stressed
that they should each list four to six basic steps).

o Form dyads, (and with this partner) synthesize and cowmbine

their steps, and

bl

a congensus on five or basic




SESSION 2:  (Continued)

5. Answer the following questions: What helped the two of
you to recach a solution? VWhat hindered or slowed down the process
of rcaching a conscnsus? Who exerted a greater influence during the
decision-making process? To what degree were you satisfied with the
solution? What would make the solution more acceptable to you?

6. Join one pair with another to form groups of four. The
new groups of four will try to reach a consensus on a basic five or
six step process.

7. Answer the above-nentioned questions, but this time, in
relation to the four individuals (responses should be written).

”

final lists of the groups of Iour.

rn
Py
o
jod

8.

hare

T

9, Define the ternm goal. Vhat are the differences between

long term and short term goals?

10. Bach give exanples of both types of goals.
L& v J

o

11. Each write down some of his own short and long tern goals.

12. Share some of their goals and how they feel aboul theun.
13, lWrite and share their understanding of the goals for the

sesgsion.

\

14. Share observations and feelings about the session.

o= e e O L




SESSION 3:
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HOH-VIERBAT, OBSERVATION OF BEHAVIOR,

GOALS: 1.
behavior of

20

L.
bodies.

5.

6.

L

To observe and become more conscious of the non-verbal
other dindividuals.
To become more aware Of one's own non-verbal behavior.

To become aware of the significance or meaning of certain

To learn how different people,.communicate with their

To understand without using words.

To non~verbally learn about another individual.

To ciscover the relation between the solution to the

problem given and the process that one goes throuzh to solve the

problen.
8.

exercise.

BEHAVIORAL OBJECTIVES:

To recognize and verbalize what transpired during the

Each student should be able to:

1.

behavior.

2.

of then.

3.

State observations made of other individuals' non-verbal

Describe his own non-verbal gestures and give an explenation

Describe how he clarified his understanding of another

rerson's gestures, so that both are in agreement as to their correct

interpretation and understa

IS

nding.

Discuss and confirm observations and feelings perceived.
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SESSION %: (Continued)

5. State the new facts and information that he learned about
hinself and the others.
6. State his problem given, the process used, and his solution.

7. Virite at least five new things he has learned from this

experience.

INSTRUCTIONAL PROCEDURRES:

1. Students are asked to form groups of three individuals.
(Depending vn the class, the instructor may wish to group the students
by two or by four).

2. The following exrlanation of the session might be given:

After instructions are given and 'you have had the
Opportunity to clarify the directions and your under- L
standing of the rroblem, there will be no talking
until time is called and JOu are given the next set of
directions. (4n exception is given in case of an
energency). Honwverbally try to find out as much as
Possible about cach other. You will have the advan-
tage of seelng more than one other individual's
approach by being in groups of three. Discover how

to question non-verbally. Discover how to clarify
your understanding of another berson's actions. VWhat
do the gestures, actions, movements, and body postures
tell you about the individual? Be conscilous of what
you feel you understand guickly, and what takes more
time and nore gestures to explain and understand.

Take turns questioning and ansvering cach other.
Remember which actiongs and gestures of others nmight

be dncorporated into your own for your further clarity.
Vhat would you like ne to clarify further for you?

If there are no (rore) questions, you may begin.

o

2« Students are asked to git down after time has been called,
and to discuss in their groups of three, what they observed and learned

about each other.




SESSION 3: (Continued)

L. Discussion ig opened up to the total group. Possible
questionsmight include: Vhat viere some of your Observations? WVhat
v;s most difficult about this experience? Yhat helpegd you the most?
What helped to break the ice at the beginning of Jour non-verbal
interaction? What helpeq you to feel less self~conscious? What
did you learn about yourself?u WVhat did you learn about others? What
did you fecl most successful at describing? Do the others in your
group agree with thig? What did you feel least successful trying to
show? VWhat types of gestures that you useg now, have you scen before
during the course of a normal corversation? What helped you to be
able to describe complex information? What examples can some of you

share with us now of ow you shared or described complex information?

¥hat did you learn from this experience thai you might avply to vour

cveryday lives?




SESSION L4 THE VALUES CLARIFICATION PROCESS.

GOALS: 1. To clarify understanding of the following

concepts (Raths,

1966): Attitude, value, habit, priority, prejudice, needs, goals,

beliefs, convictions, feelings, value indicators.

2. To clarify the Process of valuing

ity e

3. To discover the differences between focused and unclear

o

individuals.

L. To understand the function of choice in a valuing systemn. ;
5. m

To examine traditional approaches to values, and to compare

values clarification rrecess.

6. 7o recognize focused and unclear values and attitudes. :

BEHAVIORAL CBJECTIVES: Each student should ve able to:

1. Define the concepts: attitude, value, habit, priority,

prejudice, needs, goals, beliefs, convictions, feelings, value indicators., H
N

2. State the steps involved with the brocess of valuing.

3. Define and give examples of focused and unclear individuals.

4. Explain and ive an example of the function of choice in

a valuing systemn.

5. List traditional approaches to values, and describe the ‘

differences between these approaches ang the values clarification process. '

4
&

. !
6. IList values and attitudes that are focused and unclear, and A

explain his reasoning. "

THSTRUCTIONAL PROCEDURLS:

L

1. It is recommended that a dictionary or a slossary of the




SEsSION Ls (Continued)

session terms be available during the session for usage by the students

and/or the instructor.
2. A class discussion is initiated. The following que
night be used:

Vhat does the word attithde mean to you? Give cxanrles
of attitudes? VWhat does the word value mean to you?
What examples can you give for this term? In what ways
do these condevts differ from one another? What do the
concepts belief and conviction mean to you? Give sonme
examples of these concepis. What relationship do these
have to the concepts values and attitudes? y !
of goals can you give? Define and give soume exaunples O
needs. Vhat 'ro habits? Give some ovewwteu of Y“good"
and Vbad" habitis How do we determine if
is good or baa: Why do ve nced habits? Is
relationship between these concepts and "I
Is p“e) udice a value, an attitude, or botha? Why: What
does the concept prejudice have to do with hablits
Which of these concepis are value indicators? Vhatl
other concepts might be value indicators?

2
o

Followins the discussion students arc asked tol

%. Write down how they believe values are formed.

4. Share thelr responses.

5. List and discuss traditional approaches 10 values (

Raths, 1966).

2o

ee

stions

6. Ixamine the process of valuing (see Raths, 1966; Sinon, 1972).

7. Discuss this process and compare it with their own process

that they have listed.
o

8. Define and gzive exemples of focused and unclear individuals.

9. Describe when an individual might be both focused and

10.  Sharc why they feel that choice mignt be important

valulng process.

in

unclear.

the
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SESSION 5: LISTENING, VALIDATION, AND CHANGE.

GOALS: 1. To clarify understanding of the previous sessilon.

2. To develop and strengthen listening skills.

%. To develop and strengthen feedback skills.

L. To understand and use the validation process.

5. To understand the effects of criticism on an individual.

6. To understand the change.process.

&5
[@]
oo

BEHAVICORAL CBJECTIVES: Students should be able

1. State understanding of the previous class session, and any
needs for clarification of the material or experience.

2. Pach listen to a fellow student and repecat the essence of

what was sa2id to the satisfaction of the student sharing his though
o o

o
CSe

-

3. ¥ach react to what the other said, only after repeating to

his partner's satisfaction, the essence of what was said.

=

L. Define and give examples of validation.
5. Describe the concept criticism and its effects on an
individual. (Refer to pp. 10 & 11).

6. Describe the change theory for an individual, and their

personal reactions to it. (Refer to pp. 9 & 10).

INSTRUCTIONATL, PROCEDURES: Students are asked:

1. To discuss and clarify their understanding of the previous

2. To form dyads.

%, For one of them to aid in demonstirating the techmique to



SESSION 5: (Continuved)

be used in class by the students: The instructor asks the student to

share sonething he has learned during the scnester. He then tries to

O

repeat the essence of the student's statement (not verbatim) to the

satisfaction of that student.'* Once this student is satisfied, the

4.3 <

instructor nay then respond to the statement with his own thoughts and

feelings. The student then repeats the brocess used by the instructor.

N
Ln example of this Procedure:
Student: I have learned that I value people that stand by ne during
times of stress.
Instructor: Do I hear you saying that when Jyou are feeling stressed
you avpreciate the people wvho nmake themselves aveilable to
you for when you might need them?

Student: Yes, that is what T anm meaning to say.

-1

Instructor: That is a value that I have for nyself, too.

the vpeople who can do that for me have known e for at least

& year, and under many different circumstances.
sStudent: I hear you saying that you agree with whatl I said. I also

that peonle who stand by you are generally

hear you say:

people who have seen you under many different conditions for

longer than a year.

rerson has had the oprortunity to both make his own statement, and to

find that

49
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SESSION 5: (Continued)

restate his partner's idea. If desired, this sequence may be repeated
with the same partner Or & new one.
6. To discuss what the concept of validation suggests to them.
7. To give exanples of how an individual might be validated.

8. To take turns validating each other in their dyad.

9. To recall something that %ranspired in this class, where
they appreciated something an individual said or did. Eacb student is
provided the opportunity to publicly validate that individual he chose
to recall. (If an individual does not desire to do this in front of
the group, he should be encouraged to try to validate that individual
privately. o one should be forced to do this).
10. To describe what criticism means to then.
11. To describe how unsolicited criticism differs from solicited
appraisal of something.
12. To describe which individuals in their 1life they allow to
critically evaluate then.
15. To describe when they have willingly changed because of
criticism.
1L. To write down when it is least threatening for them to change.
15, Simon's Change Theory for a Person is presented and discussed.
16. To experiment with this theory over a few weeks. They will
be asked to share their observations during a subsequent session.
(Session 12).
17. To write how they felt using listening and valldatlion

techniques.




SESSION 6: MASLOW'S HIERARCHY OF NEEDS.

GOALS: 1. To understand the concepts in Maslow's Hierarchy of Needs.
(Refer to pp. 12 & 132; Maslow, 1954 & 1968).

“ 2. To recognize at which stage(s) of development an individual
may be in relation to the need ladder.

3. To understand wotivational forces.

L
o

L. To understand the relationship of motivation and responsipil-

|
&
|

ity to the self-actualizing individual.

BEHAVIORAL OBJECTIVES: Each student should be able to:

1. Describe each level of the Hierarchy of Heeds.
i 2. Discuss the concept of self-actualization.
3. Explain pnder what circumstances an individual nay be at
more than one level of the Hierarchy simultaneously.
L. Describe the stage(s) of the Hierarchy at which he finds

hinself.

5. Define and state examples of ”ﬁotivators“ or nmotivational
forces. (Refer to pp. 11 & 12).

6. Describe the relationship of "motivators' to the self-
actualizing individual.

7. Describe the relationship of responsibility to the self-

actualizing individual.

INSTRUCTIONAL PROCEDURES: Students are asked:

1. If any of them know of and can describe Maslow's Hierarchy

of Needs. If not, they are asked to try to interpret and express what
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SESSION 6: (Continued)

this term suggests to them. The students! interpretations of the

Hierarchy are corrected and/or elaborated on by the instructor.

2. To describe what the term self~actualizing individual means

; 1o then.

¢ 5. To share examples of self-actualizing behavior.

L
y o

L. To discuss becoming self-actualized.

5. To look at themselves and to begin to think of how tneir
present needs would relate to the Hierarchy.

) 6. To define the terms Ymotivator! and motivational forces.

7. To give examples of these forces.

8. To describe how "motivators" relate to the self-actualizing
individual.

9. To describe the relationship of responsibility to the self-

. . actualizing individual.
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SESSION 7: ROLE PLAYING (PART I).

GOALS: 1. To become more conscious of the variety of different manner-
isms and habits that people acquire.

2. To recognize the characteristics that make ecach person
different and unique.

3. To develop a realistic cheaacter portrayal.

L. To become more aware of the role of attitudes, values,
habits, prejudice, beliefs, goals, and priorities in one's actions,
appearance, life style, and communication skills.

5. To develop further understanding of one's own nake-up.

BEFAVIORAL OBJECTIVES: Kach student should be able to:

1. State observed mannerisms and habits of several individuals.
2 Observe differences and similarities among the individuals.
5 Select a character, and try to assume its traits and
characteristics, etc. (See number four above). )

4. Interact with other individuals as this character. (To
be cémpleted during Session 10).

5. Describe the essential traits of a particular individual
(the identifying characteristics).

6. Vrite and verbalize what he learncd from the Xperience.

INSTRUCTIONAL PROCEDURES:

V. Students are informed that this session will begin in class,

will be continued by them at home, and will be completed during a subsec-

quent session (Session 10).
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SESSION 7:  (Continued)

2. Students are asked to reflect on their previous class
experiences, especially the non-verbal session, and to write down
mannerisms and habits that they observed of their fellow Classnates.

It is requested that these observations should be kept private.

3. WVithout referring to aﬂj particular individual, the students
are asked to share some of their Observations. (i.e. playing with
glasses, wrinkling one's forehead while thinking, walking with a
bounce in one's step, etc.).

Each student is asked to:

L. Select one individual that he has observed and with whom he
has interacted a great deal in class, and to describe what he has
learned about this person's values, attitudes, feelings, priorities,
beliefs, habits, actions, etc.

5. Hote particular actions, mannerisns, habits, etc. that are
displayed by this individual, and to note the possible origin of these
attitudes, values, and feelings.

6. Use this exercise to help him select an individual or
character that he would like to yortray. (It should not be a ¢lass

menber). Students are informed that they will not be asked to act for
an audience, but rather, they will be asked in Session 10 to interact
within a group of six individuals in a situatiqn to be specified during
the subsequent continuvation of this session. Because each individual
will be involved in his own role and participation in solving the problen

given, there need be no concern for how others observe his actions.
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SESSION 7: (Continued)

7. Select cne of the following options: (a) An individual that
he has had continuous coatact with over an extended period of time, and

under many different circumstances; (b) A character from a book or

o

story that has a well developed personality; (c¢) An original character
based, at least in part, on the elements that have boen discussed and
experiénccd in past class sessitns.

6. Use the value indicators to hely get to know whichever
character was selected or developed. This knowledse will be used to
help the student to assume the role of this character.

. Try to discover as much as possible Zbout his character's
J B -

personality, habits, life style, age, occupation, physical appearance,

@

family situation, background, etc. Some of the following guestions
might be asked to help each individual prepare this assignment: Vhat
would his typical day be like? VWhat would a typical veek be like for
this character? What food preferences would there be? What type bf
social 1life would there be? How would this character spend money? Is
this person graceful, clumsy, athletic, etc.? What type of recrecation
is préferred? How does this’character trealt other people who arc:
strangers, acguaintances, known over a long period of time? VWhat
rcactioms would there be to the present political situation? Is this
character a leader or a follower? Does this character generally renain

calu in an emergency or get ewxcited and/or unervous? IHow arc problematic

situations generally handled? Is he satisficd with his carcer?
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7:  (Continued)

10, The following dnstructions may be given by the instructor:

Have fun with this, use your imagination, and be as
thorough as you have the time and enersy for. The
more you do, however, the easier it will be for you
to try to act as this individual. You will not be
graded on how much you do, or how well (successfully)
you do it. You will be your own Judge on what you
have learned from the to,al experience. A major
reason for requesting you to become another personality
other than your own, is 10" make the second part of
this experience in a subsequent session less
threatening to you. You will be acting out someone
elsds values and attitudes which will also help you
to clarify Vour own. Don't necessarily pick a aice,
sugary character. Bring any accessories to class
ession 10 that will help you to assunme your role and

)

make it easier for people to see who and what you are.

Be creative and try not to spend any noney on your
props. Vhat concerns do you have related to thls
assignment? Has the assignment been made clear?
Plecge write down a brief statement of your under-

standing of what this project is all aboui. Will a
few of you please share what you have written?

What uOJlQ help each of you to minimize any natural
apprehensions you might be having? What would help
you to fcel more comfortable with these feelings?
Take the rest of this session to begin working on
this assignment. I you have any - .other guestions
or concerns as you work on this, pvlease let me know
nd we will discuss themn.




8:  NEV _PROBLEM PHRRSPECTIVES THROUGH SCULPTURE.

1. To clarify feelings and knowledze of the dimensions of a

particular problem.

2. To recognize and use another technique for approaching

provlenmatic situations.

5 To gain fresh insights into a problematic situation.

i To gain experience in th®e.process of forcing relationships

BEHAVIORAL OBJECTIVES: Bach student should be able %o:

1. Write down new observations of feelinss and ideas related
»]

varticular problematic situation.

2. Sculpt his problem in clay (through a directed experience

h he will develop a unique and original threc dimensional solution).

2. Write down and describe the fresh insighis he has rained
rroblematic situation.

s

L. Recognize and use the process of forc

JISTRUCTIONAL PROCEDURES

1. Hach student is given about four ounces o

=
o
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o
<
"
o
i < 3
Snd
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m
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m
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o

suggested).

2. The following explanation of the session might be given:

This cuzperience is intended $0 help you gain some new
insights into a problematic situation that you have.

It may be very deep or supcriicial in nature, depending
on your needs at the noment. o previous art ecxpericnce
is needed for this session. Regardless of the amount

of exwerience you have had with ucing clay, please try
to use the clay in a fresh way. There will be an opror-

tunity to share cach of your experiences in small grouns




SESSION 8:  (Continued)

and as a total class, after yourindividual experience.
Use your Journals to record any thoughts, feelings,
jdeas, or solutions that night be triggercd as we go
along, that you would lilke to remember. Let's begin
by having each of you write down a few possible pro-
blems or challenges that you would consider working
on nowv. Look over them and select one which you will
use during this session. You may find that what you
select beging to change as we go through this exper-
ience. Does everyone now havye a plece of clay? I
will shortly begin to lead yob .through a series of
gquestions which will help you to sculpt the prcblem
or challenge that you have selected. Include only
wvhat you feel relates to your situation. However, it
does not hurt to try to force a relationship with the
concepts that do not initially appear to relate. It
is with these that you night gain your greatest in-
ights. There will be no rizht or wrong, or good and
bad solutions. Have a seriously fun time with this.
Are there any questions before we begin? 1 will
write the concepts for yourviewing as I go along so
that you may refer back to them if my pace deces not
coincide with your own.

9!

- s

5. 'The ianstructor may begin the sculptured-problem exercise
in the following maaner:

What shape(s) do you sce your problematic situation
as having? How nmany parts might you find to your
problem? Are the parts all connected right now? How
night they be connected? What size do the parts of
your problem have in relation to one another? Vihat
textures does your problem have? In what ways do you
choose to show thne texture(s) of your problem in the
sculoture?

4. This same questioning technique is applied to the following
concevts: Veight, color, light, dark, feelings, eﬁotions, hardness and
softness, pliability, dvrability, mobility, rounduness, angularity,
sound, edge quality, amorphic, space, solidity, wholeness, tinme,

sequentiality, linearity, etc.
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5. After being led through all of these concepts the following
may be requested of the students:

Ixamine your sculpture. Turn it around and look at it
from all sides and angles. ‘hen you have done this,
re=-cxamine the original staterment of your problem. How
has the problem changed from the way in which you indi-
tially perceived it? If you desire, make any final
changes on your sculnture that you feel the need for,

now that you have re=examincd - your initial statement of
the prceblem. You might choose to record any new insicghtis
you may have gained, if you have not already done so.

6. Students are asked to fornm groups of four or five with the
individuals seated neafby.

7. Xach student is aslked to loock at the sculptures of all
the other group members and to share some of his observations of these
sculptures and what any of them say To him

8. Bach student is asked to apply some of the observatioas
nade by any of the others,as well as by himself, to his own problen,
to see what new insights or zh-ha's they migh£ discover.

9. Students are asked to share some of their reactions and in=

sights with the total group.




(o)}
<

SESSION 9: ACQUIRING AND RECOGINIZING SKILLS.

GOALS: 1. To express an enotion through a particular part of the body.

2. To communicate emotions from one individual to another
through each other's hands.
3 To recognize emotions as they are expressed through one's
body.

4. To clarify the concept okl

5 To recognize the different types of skills accumulated over

6. To recognize when and how certain types of skills are

acquired.

BEHAVIORAL OBJECTIVES: Xach student should be able to:

1. Act out different emotions through his hands to another
person's hands.

2. Discuss feelings raised from coummunicating in this manner.

5. Define the coancept skill.
Describe the skills involved in the hands exercise.
Give exanples of the different skills acquired during:
infancy, pre or nursery school, elementary school, high school, college,
etc.

6. State the skills most individuals possess as compared to the

glkills combination that only he possesses. (What makes him unique?).




SESSION 9: (Continued)

INSTRUCTIONAL PROCEDURES:

ey
.

The following session introduction may be given:

In this session we will need a large open space with
no loose articles op DPossessions remaining in it.

“As we proceed through this experience, please be

aware that I will be looking out for your safety

when I ask you for o brief period of time to carefully
mill around this Space with your arms extended and
your eyes closed. During this experiénce you will be
paired with another- individual. Because it is rreferred
that you do not knoy this personts ildentity, you are
asked to close your eyes. Please do not speak after
ve begin, You will be guided through this experience
which will involve showing and sharing emotions
through your hands to another individual's hands. Are
there any questions? Begin to walk around within the
Open space we have formed in the room. It does not
matter if you accidentally have contact with one
another. Try to get a sense of the size and shape of
this space. low extend your arms ang keep walking for
a few more moments. For the next few moments, with
your eyes closed, continue to walk around. Your arus
Wwill help to warn you of obstacles, and I will also
wvarn anyone, if necessary. How, stop where you eare,
let your arnms down, and keep your eyes closed. I will
come around now and join your hands with those of
another individual. When all of you have a bartner,

I will proceed with a set of instructions. Afier

each instruction I will bause for you to act on it
with your pariner.

Say hello to these hands...
Share laushter with these hands...

Show sweat and toil with these hands...
Show exhaustion with these hands...

Share excitement with these hands...

Play with these hands...

Share tenderness with these hands...
Fight with these hands...

Now, make up with these hands...

Share strength with these hands...

Send a personal message to these hands...
And finally...say £oodbye to these hands...

When I give the signal, open your eyes and for a full
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SESSION 9: (Continued)

nminute without talling, make eye~to-cye contact with
your pariner. Open your eyes now. (Pause). The
nminute is completed. You may now talk with your
partner 1f you wish.

2. Students arec asked to sit down in.a circle, and to
share their thoughts and feelings about the experience.

b

3. Students arc asked to define the concept skill, and to

[6)]

describe the skills that they used in this hands experience.

L. Each student is asked to list some of the skills he has
acquired during: infancy, pre or nursery school, elementary school,
high school, college, etc.

5. ZXach student 1s asked to describe the skills which he
believes would be common to most individuals, and the combination of

es

951
[9)]

skills that he alone night pos



SESSION 10:  ROLE PLAYING & THE SURVIVAL GAME (PART II).
(Refer to Session 7 for Part I).

GOALS: 1. To recognize the components of a personality.

2. To recognize the things that help one to get in touch
with becoming a particular character or personality.

5. To recognize what hinders one from thoroughly beconming
immersed in all the traits that nake up a particular individual's
versonality.

L. To understand how one might interact as a particular
character in a given situation with other characters.

5. To learn more about how one's own personallty might have

been formed.

BEHAVIORAL QBJECTIVES: ITach student should be able to:

1. State some of the basic elements that form an individual's
personality.

2. Icdentify some specific things-thaé help one to assune a
particular character's personality and traits.

3. Tdentify what might have hindered hin from feeling comfor=-
table as his chosen character.

L., Interact in his chosen character role with other individuals
in a given situvation, and to try to develop a solution to the problen
given, through their interactions with one another.

5. Describe what he learned about his own personality and values
development from the process of evolving his own interpretation of a

particular character.
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SESSION 10: (Continued)

INSTRUCTIONATL, PRCCEDURES:

1. Students review as a group, the role playing assisnuent

i -

given to them during Session 7, and discuss any concerns they mas
5] &} 3 J

L

r
.

still have with

2. The following session introduction nmay be used:

ase of your p“oblc assignment it is not
ri how successful you have actually
is c¢h aracter'v personality and

P :
L

There Wi@l be no audience. I
¥y divide you now into groups of approx-
imately six 11vi¢cuu3s cach. After I describe t
problematic situation which ecach of your groups finds
itself in, yo 1 txy to cone up with a pl iy
action. Although finding a solution to the

me ways the process you go ¢nrou5h
0 ’gpt be considered even
re any questions before I

xation to you?

You are each on a plane bound for one of the Caribbean
Islands for a one Jcel vacation. Take one minute to
get in touch with your feelings as this character by

nswering some of the following qa stions for yourself:
Hou do I feel about this trip? 4m I trave 1ling alone or
with someone? Do I vacation often? What is the first
thing I would like to do after I get settled into my
hotel? The problem situation is this: Something soes
rong with one of the engines of the plane which is
Carrying about {fifty passengers. The pilot heads for
the nearest island in view and makes o crash la wnding.
The people you find yourself grouped with now are the
only survivors of the crash. You are all strangers o
one another. \/ould one individual in cach group ralse
n arm. OUne of your arms was broken during the crash.
The rest of the survivors only have minor bruises.

Take the next few minutes to ask me any cssential
4

questions about your sit vation that cone to mind.
Your problem is to decide all the things you nust do
to alert others to you situation, and to be rescued.




SESSION 10: (Continued)

As you cach become your character now in your inter-
actions, plan your strategy. You will be given
twenty minutes to do this.

5. Vhen time is called, each person is asked to become hinmself

again.

pot)

;. The following discussion questions might be asked following
the problematic situation interactiod’ after cach group has rresented
its solution:

What did you feel happening to your group as you

got closer to finding a solution to your problem?
What helped you to become immersed as your chosen
character in the situation? What hindered you from
feeling as that individual or character mizht feel?
‘hat did you learn about yourself and other peovle
from this ezperience? Vhat did you learn about the
develcpuent of your own personality and identity?
What was important about the process you went
through when trying to devise a plan of action? Vhat
did you learn about the decision-nmaking process in
relation to personalities? How did you feel about
the other characters in your group by the end of %
interaction? (This means the individuals in their
roles and not as themselves). VWhat nisht we learn
from this problematic interaction that we might apply
to situations we might encounter in the future?

he
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SESSION 11: SCULPTURED BODY-IOVEMZNT,

GOALS: 1. To express emotions in terms of size and shape.

2. To experience various emotions and feelings in terms of

physical novenent.

3. To cxpress various cmotions and foelinsgs as a sculptured
body-rovement.

L. To experience feelings-and emotions in terms of an art
composition.

5. To portray onec object through physical total body moverent.

Bach student should be able to:

1. Demonstrate showing different eﬂoti ns by varying the
shape and size of the space formed through body-rovenent.

2. Demonstrate various emotions and feelings through body-
movement in general, and also as a consciously sculpiured movenent.

5. Conpose a movement plece, consisting of feelinss and emnotions,
by using the basic clenments of design.

Fx

L. Select an object that he would like to portray physically,

in terms of shape, size, texture, movement, sound, etc., so that it

night be possidble to recdgnize or discover what the object is.

INSTRUCTIONAL PROCEDURES:

1. The following questions might be used during the introduc-—

tory discussion: In what ways might sculpiure be made? What sculptural

oy

tyles are you aware of?

(]

Vhat is a sculptural composition? How night

sculpture and body novenment be related to one another? Vhat key elements
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SESSION 11: (Continued)

do you thinl should be included in a sculptured body-movement? In
vhat ways might this sculptured body-movemenl exercise be compared
to the clay experience we had during a previous session In what
ways might this be similar to dance composition? In what ways might
it be different?

2. After the discussion thg room is cleared of obstacles and
the students are asked to space thenselves around tThe room.

3. lusic is played and the situdents are asked to begin to move
' just their hands to the nusic. (The instructor participates, too).

Students are aslked to:

% " L. Bezin to move their armns to the-music and 0 explore the
|

; - space around then

1 5. Add movement of their upper torso to their arm movenents.
6. Ecen one leg st 01

ationary while the rest of the body cxplore

the surrounding space, using the music t0 help form a rhythn and pattovr
7. Allow Ttheir bodies Lo move Lo the music snd travel inh stace.
8. S8it down and rest.

: 9. Think of the Gmoﬁion elation and to try to feel this emotion
inside of themselves. They are then asked to think of this cnmotiion in
terms of size and shape.

10. Denonstrate with their arms and heands, the size and shape of

this emotion (elation) after viewing a demonstration by the instructor.

o
ot
Cﬁ

should be siressed by the instructor that individual interpretations




SESSION 11: (Continued)

11. Discuss their different interpretations.
12, Express various emotions in terms of physical, none-

stationary movcment. (i.e. sadness, strength, anger, etc.). fThis

o

nay dené¢ as a total group simultancously.

13. Conpose a sculntured body-movement of different textures.
This m%y be done by forming small gfaups of approzimately four to six
individuals.

Tdia Fofm groups of four and compose a sculpiured body-movenent
in terms of emotion (i.e. anger, joy, guilt, etc.) and the basic elenents
of dosign (which might include size, shape, texture, line, depth, form,
weight, substance, time, touch, rhythm, light intensity).

15. Decide as a groud oa ar: object that they would lile to
physically portray by using the basic design elements and the additional
clement of sound (without using words), and presént their solution.

16. Describe what they learned about their personal approaches
to problematic situations from this experience.

17. Think about, and if desired, to write down and/or share

what changes they might have made in thelr approaches to solving probler-

atlic situations.
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ION 12: VHERE ARE WE? CATCH-UP AND FEED-IORVARD

GOALS: 1. To complete discussion of the previous class session.

2. To conplete the validation assignnent given during Session 6.
5« To clarify each individual's problen~solving growth and
development.

L. To clarify what progress and developments have taken place

with the self-porirait rrojects. aid: the journals

5. To recognize and understand the feelings ecach individual

Ossesses toward the new insights which are being gaeined through the
O

course.

BEHAVIORAT, OBJECTIVAS: Rach student should be able to:

1. Share thoushts and feelings about the previous class session.
2. Discuss his findings of what he discovered after using
validation techniques.
3. Virite down the Process he now uses to solve oroblens
L. Conmpare and note similarities and differences between the
process he wrote during the seccond session with the one written during
this session.
5. Identify how he is progressing with his journal and selfe
vortrait projects.
6. Recoznize his feelings towards any newAinsights sained so

far during the course.

HSTRUCTICHAT, PROCEDURES:

1. The session discussion might be initiated with the following:
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The movement experience may have been a new and perhaps
intense session {or meny of you. Letts take a few
minutes to finish sharing any thoughts and feelings you
now have about it after having this period of incubation.
You may wish to write down soie of your thoughts about
what you learned from this experience. A few weels ago
‘T asked you to try to use gsone of the validation tech-
nigues that we discussed and used in class, and to see
what happened when you used them over a few wecks time
perlod. Vhal were sone of your findings from this
cxperiment? .

Students are asked to:

2. Complete this thought: Whhe validation technigue might
become more effective for me if Tawmmse o omsses i
%. Share any questlons, concerns, oOr problens which they might
5till have with regard to this strategy.

L. Write the basic steps that they can identify themselves
using when they are solving problens.

5. Comparc and write down the sinilarities and differences
between the process just writlten and the process that was writton‘

during the second class session.

6. Discuss as a group and then subnit a written progress

]

report on where they stand with their journals and self-portrait
projects.
7, Tdentify any new insights they have gained, and state the

vays in which these provide a greater focus in their lives.



SESSION 15: T1TRODUCTION TO TIHE CRUATIVE PROBLID 11-S0T.V TG PROCESS.

GCALS: 1. To vresent an overview of the Creative Problen=5o0lving or

sttty

CPS process: (Refer to pp. 18-213 Parnes, 1967 .a & )

2. To clarify the objective—finding, fact-finding, and problen~
rinding phases Of the process.

%, To emphasize questioning tCCﬂﬂlqu0u.

L, To clarify the usage of the Values larification Question-

naire developed by +this researcher.

STHAVIORAL OBJAECTIVES: students should be able to:

1. Tdentify the gifferent phases of the CPS process.

2., Define the objective or meoss concept, the fact=finding
phase, and the roolew finding phase of the Process.

3. Use the qucstionin; techniques found within the fact- and
problem=-Iin 1ing phases of the pProcess.
L., Verbalize their understanding of the Valu 5 Clarification

Questionnaire.

INSTRUCTIONAL PROCEDURES Students are asked to:

1. vamine the Creative problem=Solving process with the instruc=—
tor.

2. Virite down non~private probvlems OF challenges.
3. Share sone of the challenges or problens that they have
written down.

L. Select from anong these one for the class to worlz: on together.

5. Identify and clarify the mess OF objective.




SESSION 13: (Continued)

6. Apply fact-finding techniques to this mess or problematic

situation.

7. Apply problem~finding techniques to this problematic

situation.

Then to

this se

or wish

correct

ly.

Q

0. Form groups of three and develop some problematic situations.

select one of these to use wlth the techniqgues Jjust covered in

ssion.

9. Request assistance when they are having any difficulties

to verify that they are using the techniques of the CPS process

10, The following introduction to the Valuves Clarification

Questionnaire may be given:

During the course of this semesler you have been lrying
t0 uncover and clarify your own method for handling
problems, challenges, and opportunities. Today we began
to explore the Creative Problem-Solving process which

has specific techniques and phases for alding an indive-
idual with his problems, challenges, concerns, and
opportunities. You have also been using a variety of
technigques, prior to today, to aid you in exploring and
recognizing your feelings, thoughts, goals, needs,
priorities, and idecas. You have also besun to further
your understanding of your attitudes, values, habits,
skills, prejudices, and preferences. All of these things
should help you to use the Values Clarification Question-
naire which I will be giving cach of you a copy of in

a ninute.  After I hand out the questionnaire, pleas

read the instructions that accompany it and ask me aay
questions you may have about its usage.



FOCUS Ol SELIP=CONCEPT: A VALUZS CLARIFICATION OUESTIONITAIRE

This questionnaire nmay be used in a variety of different vpys
to suit the necds of the individuals using it. The guestions are ﬁot
necessarily in sequential order. To build in greatgr flexibility, the
questions may be put into a small looseleaf binder, with one guestion
(or set of questions) being written on each page. This would allow for

the order of the questions ?o be ea i1y~varied and exyperimented with by
the user, depending on his needs, present ability, and willingness to
try to answer the questions for himself. Additional questions nay be
added. by the user or instructor at a later time if desired.

This questionnaire could also take the form of a filing sys
with cards used as each page of the binder would be used. This systen,
as well as the binder and straeight questionnaire misht be used by the
individual within the class setiing when the need arises. For the most
part, its use will be emphasized for outside the class. R

The nature of these questions is very serious and direct, and
as a result, might be potentially threatening to any individuval who is
not ready and willing to confront himself and find answers to certain

1 T,

issues. This questionnaire is te be used only to help clarify and
strengthen one's values and selfnéoncept, not‘to weaken it. Initially,
one should try to answer only the gquestions he feels ready for, and

to defer until a later time those with which ne feels uvncoafortable.
It is rccommended, however, that the user make a note of the questicns

he is uwnconfortable with, so that he might eventually get in touch with

vhere his feelings are coming from and why he possesses then.
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VALUES CLARIFICATION QUESTIOILIAIRE: (Continued)

Ho one is expectied to use or answer all of the cuestions.
Ogc may discover that he dis not ready to use this question system at
all during the duration of the course. If so, he should try to note
vhy he does not choose 10 use this system. Héwcvcr, it is desired
that this system be left as an option which misht be used at a later
tine.

It is recomnmended that respoanses 1o the gquestions be iacluded
in the individual's journal. As it has been stated before, no one
will examine any individual's responses unless asked to do so.

Try to recognize patierns of acceptance or resistance o

s e o o 4
v

certain types of questiocans, &

03

nd note which ones were easy (0 auswer.
J

temn will vary with each individual.
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FOCUS Ol SELF-~CONCEPT: A VALUES CLARIFICATION QUESTIONNAIRE

2.

1%,
1.

15.
16.

Who and what was I in the past?

Who and what am I now in the present?

Who and what might I be in the future?
Where do I appear to be headed now?

Vhere nmight I like to be headed?

How do I feel abéut where I an ﬁeaded now?

What roles do I find myself assuming in ny 1ife? List at least
ten).

What do I value about myself in these roles?
What skills do I have, from most simple to most complex?

What qualities or attiributes do I have?

.
joy
2]
<
(o]
—

What principles d0 I try to uphold and follow? VWher
actually done this publicly? How willing am I to do
the future?

in

ct
fmoi
N
o))

@

VVhat major mistakes do I fecl I've made in ny life?
What would I approach differently now? Why? How?

If I were transported to the future and could begin ny life
again, what skills, interests, and qualities would I wish to have?

What do I wish to shed from my personality and existance?

fhat do I value in my friends? What do I value in my various
friendships?

VWhat friends have I chosen that stand by me during stress, con-
flict, and enmergency?

How do I put up barriers to close family, friends, and work
associates when I an feeling down and negative?

Rank in order the people with whom I feel closest right now in my
life, to the people with whom I feel the greatest distance.

Why do I feel a distance with these individuals?
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VALUES CLARIFICATION QUESTIONNAIRE: (Continued)

21

2l .

25

W

How does it serve me to maintain this distance with these
individuals or groups?

How might it serve me to get closer to the people with whom
I am distant now?

How do I recach out to others when I need them? Verbally?
Non~verbally? Through positive or negative actions?

What kinds of thoughts, problems, ideas, and concerns do I
choose not to share very often, if at all, with others?

Who is the person I would consider going to first if I really
needed help? Am I afraid to ask for help or assistance? Why?

How do I feel when I do something which is not in line with what
I really feel and valuve? What clues help wme to recognize that
this is happening?

What do I do for myself to help ease inner conflicts and turmoil?

Under what circumstances have I felt conflict, stiress, turmoil
3 3 3
and confusion?

What do I believe I need to do to get my actions to coincide with
my values?

What aspects of my life am I excited about now? VWhy?
In what ways do I believe all people are created equal? Why?

Do I believe all people should be given or aided in getting
equal opportunity? Why?

‘\"jhat are ny bhOUf"huu‘ on the l“O_les Of mnen and wonen in bOda”b
53
SOCiety?

If I could change anything in daily and/or weekly schedules to
use my time in different ways, what would I change and why?

In a group do I prefer to be a leader or a follower?
When in a group do I tend to: say nothing or very little; say a

lot but allow others the opportunity to speak; monopolize things
by being the center of attention?

In what groups am I now a leader? Fow do I feel about the way
I am responded to by others when in this role?
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VALUES CLARIFICATION QUESTIONNAIRE: (Continued)

38. In what groups am I now a follower? How do I feel about the
way I am responded to by others when I am in this role?

%9, \Which role (leader or follower) is more comfortable for me?
In what ways might I help myself become more comfortable with
the other role? Why might it be desirable to do this?

40. What has been the happiest (most satisfying) period of my life?
Why?

41. What things do I do well or &xcel in?

42. Vhat things have others noticed thaf T am good at?

43, How do I feel when I am complimented or prailsed? Why?

Lly. How do I acknowledge vpraise when I receive 1t? Do I feel awkward?

45. In what ways might I help myself to feel and respond more
confortably to praisc?

L6. VWhat outlets do I use to express feelings? Thoughis?
‘ i 47. Describe some of my peak experiences.

48. What peak experiences nmight I like to have? Why do I think of
them as being peak?

L9. Vhat do I wish to improve in my skills? In what ways might I
begin to do so?

50. Which of my habits are easily observable? Which habits are more
' subtle and are difficult for others and even for myself to perceilve?
Vhy?
51. VWhat actions or habits do I wish to stop or change? Why? What
might help me to do this? .
52. VWhat values am I struggling to establish?
need to overcome to do s0%

Vhat obstacles do I

\n
M

YWhat opportunities have I let slide by in my life?

54. VWhat are my attitudes about risk? How might it serve me to alter
these attitudes?

55. What slows me down in solving problems and implementing solutions?
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VALUES CLARIFICATION QUESTIONNAIRE: (Continuea)

56.

D7

58.

67

68.

69.

70,

71

Vhat causes me to procrastinate?

Vhat helps me to stop Procrastinating? How might I speed up
the process?

Vhen have I felt grief? Vhat helped me to put it in perspective
with the present and the future?

What causes e to worry and be unhappy?
¥hat things do I do poorly? Which ones do I continue to do
anyway? VWhy?

When and why do I avoigd seeing something about nyself?
Vhat strong opinions do I have? What experiences led me to feel

this way?

Vhat issues (versonal and/or public) am I not clear on yet? Vhy?
‘hat would help me %o clarify where I stand? Vhat is holding ne
back fronm doing this? How does it serve me not to clarify ny
vnderstanding of these issues?

Under what circumstances do I feel rost challenged?

Under wvhat conditions do I feel terrible about nyself?

At what times in Iy life have I demonstrated being courageous?
Have I ever played a critical role 4n saving someone's life?

Vhat helped me to do so?

Have I ever neglected someone during an emergency? Why didn't I
help hin? How did I feel about it afterwards?

Under what circumstances do I .feel threatcned? What night I do
to prevent or minimize this feeling?

nder what circumstances do I wish to disappear so that no one
would sece me? § :

How do I feel about ny vhysical self?
‘hat varied impressions do I convey with my different clothes
and accessories? Vhat do I wish to convey about nmysels through

ny dress?

fow do I find others reacting to me when I dress in different ways.
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VALUES. CLARIFICATION QUESTIONNAIRE: (Continued)

4 76.

7.

78.

79.
80.

86.

87.

88.

What aspects of my physical appearance do I have control over
changing or nmaintaining?

at aspects of my appearance {(body) must I accept as unchange-

What changes might I wish to make in my appearance? Why? When
might I do this? How might I go about doing this?
How do I react to criticism? .

%
o

How do I feel when I change myself or my actions because of
criticism I have received?

Under what circumstances might I find criticism desirable an
acceptable?

Do I feel more comfortable with criticism or with praise? Why?

Under what circumstances do I put up resistance to do something?
How 60 I react under pressure?

When do I argue most? With whom do I argue most? Why?
What usually provokee most arguments with nme?

What inhibits me from arguing? What effect does it have on ne
holding those feelings inside and not letting them out in a
spontaneous and natural manner?

What dces the concepnt t0o argue mean to me? What relation does
anger have 10 an argument? '

Eow do I usually feel when I learn something new about myself:
through self discovery; through facilitated discovery (being
aided by another); from someone else telling me directly?

Under what circumstances have I found it acceptable to “"stretch
the truth'" or to lie outright? How do I feel when I am doing
this? Do I wish to change this type of action? Vhen, why, and
how might I do s0?

What helps to charge me with energy and motivation?

What unexvlained phenomena excite me? VWhy? Am I intrigued by
the bizarre? VWhy?
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VALUES CLARIFICATION QUESTTIONNAIRE: (Continued)

89. What helps me to get out of a rut? To think of new ideas?

90, What impels me to create something?

L
:

91. When do I become curious
92. How do I spend ny free time?
9%, What does the concept of time represent to me? Do 1 seem to have
enough of it, too much time on my hands, or too little to
satisfy my needs? Why? What changes night I make sO that my

needs will be satisfied?

94. What proportion of free time do I have as compared with work
and/or school time¥

95, How much of my free time is spent doing things with people?
96. How much time do I spend alone? Working on hobbies or projects?

+

97. What do I do when I break something or notice something being
broken? Who fixes it? Why?

g8. How do I spend my noney ncw? Where does it go proportionately”

990 Anm I a saver oOr diSCa* der? \L]h’-) ‘K‘Ihat ad\)d.‘ﬂtaﬂ‘es are there 2 ¢)
£
beint) each one?

100. What things do I save? Vhat things do I discard? How do I use
what I save? How might I save and use sone of my discards?

101. How many of my ideas for projects do I implenment? How many do
I actually complete out of the number I actually start? Yhat
prevents me from starting some of my ideas, and fron finishing
others?

102. Vhen do I fecl stagnation? Why? Where in ny life do I see
evidence of this now?

10%. What causes me toO feel depressed? How do I pet myself oul of
feeling depressed? low eclse might I do this?

104. How do I think I appecar to others who know me: for a short time
under limited circumstances; for a short time under a variety
of circumstances; for a long tinme under limited circumstances;
for a long time under a variely of circumstances?
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VALUES CLARIFICATION QUESTIONNAIRE: (Continued)

111.
112.

113,

What helps me to be patient with myself and/or with others?

What makes me feel sad? Why?

When do I feel pain? Why? What helps ne to mend those feelings?
With whom am I affectionate and in what ways do I show it?

When do I resist being affectionate?

In what ways do 1 show ny love; for others; to others; and with
others?

Vhat moves me spiritually?
Do I believe in God or in any supreme belng? Vhy?

Do I consider myself to be an optimistic or a pessimistic indiv-
idual? Why? How do my actions show this?

Do I need religlous cerenony to feel religious? Vhy?
Do I practiice the religion I was brought uvp with? Vhy?

What personal way of believing do I have? In what ways do I let
it show to others?

How éo I feel toward my fanily right now? Vhat is my role in it
now? Do I care for this role? VWhy?

Vhat do I value about my family as a whole? What do I value in
its = dndividual nenmbers? '

How do I feel toward my upbringing now? Have my feelings changed
about this? How would I bring up my famlly (now or future)?

How do I feel ny family perceives me in wny life style? Why?
What do I see then valuing in me? What do I wish they would
value in me?

WVhat would I change about nmy interactions with my family? VWhy?

When I want an answer to a question do I try the most direcct

route to get it or do I get the answer in a round-about manncr? Why?

What types of situvations would make me choose one technique over
another?



VALUES CLARIFICATION QUESTIONNAIR

B:  (Continued)

124.

v

Vhat type of life style do I prefer? What type

setting do I prefer?

the area have? Vhy?

When do I like and need to be alone? V/hen do I
to be with others?

82

of physical

What type of ''special features'" nust

like and need

Have I done much travelling out of the arca in which I grew up:

Do I wish

to travel? Why?

What things in my life lie within the control of others?

What things in my environment do I have control over changing?
Vhat feelings do I have con

WWhat seasons,

I vrefer?

Why"

trol over changing?

When do I prefer to be outdoors? VWhen do I pref

What would be an ideal day for me?

What focu

How do I
changed?

s do I now have on

feel about nyself?

vnere I am headed wi

In what ways have t

tenperatures, climates, and weather conditions do

er ©to0 be indoors?

th ny life?

hose feelings
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SESSION 14 REFERRED JUDGHENT:  THE IDRBA-FINDING PHASK OF CPS.

LA IO

GOALS: 1. ™o introduce the principle of deferred judgment.

2. To expericnce the principle of deferred judgment in reclation
to brainstorming technigues.

3. To clarify understanding of idca»findin@ as a pnase of the
Creative Probler-Solving process.

L
.

BRHAVIORAL OBJRCTIVES: Students should be able to:

~

ferred

D

C

1. Z®xplain the rationale behind the principle of d
judgment.

2. Apply the principle of deferred judgment to the brainstorning

3 Describe and use the total idea~finding phase 07 the

Creative Problen~Solving process.

Students are asked to:

1. Describe what they feel the principle of deferred judgment
might mean. The instructor clarifies this definition 1f necessary.

relation to

24 Examine the principle of deferred judgment din

brainstorning techniques.

+the CPS vprocess.

ase

5 Examine and discuss the idea-finding phase of
L. Defer judgment while each individual brainstorms and then

of his idecag for uses of a grocery bag.

shares sonme

Share why many people hold back their ideas.




SESSION 14: (Continued)

7. Deternmine for themselves if they are still holding back
ideas, even while attempting to apply the principle of deferre@
Judgnent.

- 8. Defer judgment and brainstorm-as a group, statements or
things that often restrain them from sharing their ideas (i.e. that's
stupié, it will cost too much, %hey might laugh at me, someone looked
at me with a knife in his eyes).

9. Form small groups and list ways to improve the class setiing.

10.  Sharc their ideas with the total group, and determine how
they might use some of then.

11. Clarify their present understanding of idea-finding
¥ &

techniques.




SESSION 15: GAMING STRATEGY.

GOALS: 1. To make "“"something' out of "mothing".

2. To discover the attributes of this "something'.

) 5. To discover the significance of the interrelationship of

the parts to the whole of this "something!.
L. To learn gaming strategy.

5. To discover one's persowgl criteria for decision-making.

4 BEHAVIORAL OBJECTIVES: Hach student should be able to:

1. Construct Ysomething'" out of seeningly uscless materials.
| 2. State the attributes of his product.
. 5. State the significance of the interrelationship between
38 the parts and the whole of this "something'.
L. Develop a game from the parts of these constructions.
5. State the criteria that helped him to make his decisions

during this experience.

6. Describe his understanding of gaming strategy.

INSTRUCTIONAL PROCEDURES: Students are asked to:

‘ 1. Scrounge around the classroom area for different naterials
for the purpose of constructing what they believe to be a sound modulator.
2. VWrite down three attributes of their sound modulator.
5. Torm a circle with each of them having his sound modulator
in hand.

i 4. Each demonstrate how his sound modulator or instrument

might be used.




SESSION 15: (Continued)

5. Follow the signals that the instructor develops with then
for spceding up and slowing down, for getting louder and softer, and
ror starting and stopping thelr gound modulators.

- 6. Form groups of approximately five people.

7. Have each group develop ﬁ"wnique group sound.
8. List the attributes of thelr group sound.

9. Follow the signals previously deternined by the group for
conducting them as inividuals with their sound modulators, butl this
time they arc asked to focus on the signals by adapting and modifying

‘helr group sound.

or

10. Sharc reactions to the experience 50 far.

11. Use any or all of the materials from their group's sound
modulators to develop a game. lMagilc markers, paper, mosking tape, and
scissors will be made availlable for then to use.

The followling instructions are given:

2. a. The geme must incorporate at least five of the attributes

that their group sound possessed.

]
2]
[o

b. The group should determine who the game will be alnm

¢. Game rules should be developed.

d. fThe function of the parts to the game should be explained

during the proud presentation.
¢. The theme of the game should he develowved.

{. Tach group meimber should help to present the gamc.
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SESSION 15:  (Continued)

e FXach group should decide on the cost of their game and
develop a sales piltch to be used as part of their presentation to the
other class members.

13. Students are asked to present their product, give their

sales pitch, demonstirate how they met all the given criteria, and

,

be evaluated by the rest of their classmates. The evaluation will be
on now well each group met the »roblem criteria.

1, Student groups are asked to discuss this experience.

. )

15. Students are asked to bring in a newspaper to the next class.




SESSION 16: PUBLIC SPEZCH AND PRIVATE OPIHION: WHAT'S IN THE IRWS?

GOALS: 1. To become aware of rersonal views toward public events.
2. To recognize personal attitudes and views regarding the

communications media.

5. To recognize rersconal attitudes and views on political

L. To become awarc of hot Personal atiitudes and views sre

being aired publically.

BERAVIORAT, CBJRECTIVRS: Bach student should be able to:

1. State his views on the subject and particulars of rublic

matfers and events.

o
ot
i

o

2. State his at udes and views toward the cormunications

o
1

ne

a.

.

L. Analyze and state now his attitudes and vioews have been
aired publically.

5. Give examples of where his values and actions coincide.

IUSTRUCTIONAL PROCEDUDERS: Students are asked tos

1. Divide into sroups of aboul six or seven individuals each.
2. Discuss in these Groups the observations they made of their
feelings toward nevspapers and the neows nedia.

5. Discuss what they dldeally would like to see in the news.

lie  Consider themselves to be a group of individuals who wish

to develop an aliernative newspaper or news system based on these ideal

2+« State his attitudes and views on particuler political iscues.

Se




SESSION 16: (Continued)

5. Declde what role they each wish to have in developing and

pyoducing a news system: VWhat type of information do they wish to %

I
include? How large should this systenm be? How might it be funded?
How might they choose to air politics? What ﬁould thelr group decide
to include on the front page and how might it be included? If this
system is not going to be a paper, ﬁhat might it be instead?

6. Use the parts of the CPS process to which they have been
formally introduced, as well as any other techniques that they have
learned during the course of the semester, to develop a sample of their
newspaper or nevis systen for group-rnresentation during Scssion 22. They
should develon as much of the system as possible. Completion is not a
priority. It does not have to be typed, but if hand-written, it should °

is the most important element

{5

be legible. The substance of this syster
of this project and how they arrived at developing it. Students will
be asked to describe the ideal avpearsnce for their systemn when thney
give their group-presentation.

7. Prepare an explanation for their vresentation including:
the influences that affected their project system decision; a descrip-
tion of the completed project; the level(s) of satisfaction that each
individual feels with the group's decision~making procéss and final
product; the problems that were encountered with this project, and the
nmethods uscd to trying to resolve them and reach a consensus; a written

account by each inividual as to the values, beliefs, and attitudes that

were affected for ecach of them during this project.




SESSION 16: (Continued)

8. Complete outside of class with their group whatever they

will not be able to work on or complete in class. Bach group will

be given time to finalize 1ts presentation during the session receding
o [)

Session 22. All groups will give their completed project~oresentation

during Session 22. “

o

9. Discuss the assignment and share any concerns for questions

that they may have.

10. Begin working with their group on this assig

duration of the class period.
- I

nnent for

1

it
19

1e
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SESSION 17:  ADDITIONAL IDEHA-~FIUDIIG TECHIIIOULS.

COALS: 1. ™o understand the concepts: magnify, minify, and recarrange.
/. O Joy J s
5. mo understend the process for developing idea=spurrers.

%. To-reinforce understanding of forced “07 2tionships.

BEHAVIORAL OBJRCTIVES: Students should be able to:

1 L

1. Magnify, wminify, and rearrange ideas, both verbally and

non-verbally in their dmagination.

2. Denoncirate ability to use the SCANPER (Bperle, 1971)
acronyn for triggering ideas.

%. Use the forced rclat tionship technique to develop new ideas.

THSTRUCTIONAL, PHOCEDY

i. The a large circle on

imately one foot The students are then ashked to ine

represcent. he following gquestions nilg

what this circle mi

uscd to assist then in thirnking of idcas:

1

If this circle ies flat what night
O
4.

(5
o’
o)

)

hat three dimensional OJO"LS might this be?
Yale it larger. Vhat might it becone?
lake 1 11 Yhat night it hecome?

be nowv?
it becowe now?

Cut
motion.
it become 1
it becone

it becone?

special for youseli:

2. Studenis are ashed to share some of the ldeas they hod.
%.  Students are asked to recall what words were used Lo trigger

nevw ideas in then.




SESSION 17: (Continued)

L, The Scamper technique is explained to the studenls and they
arc then ashked to brainstorm for additional idca-spurrcers by using the
SCAMPER acronyn.

5. Students are asked to defer jgdgmont and force relationships
in the next exercise which will involve cach individuzal in the class
tahiné a turn in developling and add&ng on to a story.

6. L demonstration of the story-building technique to be used

is given: students are asked to give the instructor a word or coancept;
a story is initiated arouand this trigger word. Iiext, the dinstructor

gives the individual succeeding him a word which does not scem to relate

to the story thus far begun. This individual must use in his addition

to the story, this word, by forcing a relatioaship with the part of the

3

story that has already been established. Iach successive individual
follows this pattern.

closure for

B
o,
o

7. 'The final individuval 1s challenged to nprov
the story.

8. Students are asked to discuss their reactions to the session.
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SESSION 18: THER JUDGIEUT.

COATLS: 1. To reinforce understanding of criteria.

2. To clarify understanding of evaluation techniques.

%. To clarify the solution=finding phase of the Creative
Problem=S0lving process.

L. To understand the relationship of wvriorities to the process

i
.

of ranking criteria.

5. To clarify the function of criteria with the improvenent of

ideas and solutions.

BEHAVIORAL OBJECTIVES: students should be able to:

1. Give cxanples of criteria used by then during the senester.

2. Describe and demonstrate the evaluation technigue.

3. Describe and demonstrate the solution-finding rhase of the
CPS process.

L. Rank criteria. ”

5. Use criteria to improve ideas and solutions.

THSTRUCTIONATL, PROCZEDURES:  Students arc asked T0:

R 2 *

1. TReflect vack on experiences of this scuester, and to share
some of the crifteria they recall using in their problematic situations.

2. Describe how they evaluated and selected their ddeas in
those previous class sessions.

5. Participate in an explanation and demonstration of the grid
method for evaluating ideas.

A

. Defer judpment and brainstorn ways to find an apartment.




SESSION 18: (Continued)

5. DBrainstorm for the criteria they mlight use for selecting
an aparcment.

6. Select both five or six idecas and five or six criteria for
evaluating with the grid method. (Selection is fron all of the ideas
and criteria that have been listedd...

7. Decide on a rating system. (di.e. good, fair, ooor; 1, 2,
3, 43 A, B, C, D, B} etc.).
©. bBvaluate their ddeas against the criteria, and to observe
which ideas were rated highest, which ideas were rated lovest, and the

% 94

ideas they like best on a "gut' level, resgardless of the rating.

9. Participate in a demonsiration of a technique for i

ideas with low ratings.

4 a .

10. Inprove an idea of their choosing by using this nethod.

11, Participate in a demonstration of the method for weigl

12. Fach select a problem of his own and practice using all o

£
4

these techniques.

.

15. Discuss and clarify their understand

ing of



j

L DATTION AND ACCIPTAIICH-F

IDING,

GOALS: 1. To provide further opportunity to practice and inmprove

the ability Lo usc vea techniques.

2. To.clerify the acceptence~finding

Problen~Solving »roccss.

To apply validation technigues to

Pj‘jT'wV'l

11

2. of
49 lad E ek 2y —~
che CPS process.
Z Pre AL NeSae valdidarSan foehnt attea g e Pz oy s AL st oy e
D racCiilcCcec UBLng valilaaclon vechnigues. witnln thne accepeances

Torc

L LN

aslked to:

1. Think of an idea or solution that they would like
2. List concerns, problems, or obstacles that they

they try
N

by,

5. Urite

cheir initial v»lan of action using

v ey 1 ar rlar Te it o8 A
when, where, why, and how guestions.

the Creatil

piecctions to ideas and seclutions by practici

ht

beo.

(@]
b7




SESSTON 19: (Continued)

5. Vlrite down why they feel these particular people ni
them a hard times  What elements of the solution might the 7 object. to most?

6. Think of ways Ior presenting their solution that would malke
it appear nore acceyptable to these veoprle.

7. Vrite down why thisubrcsontation would make this solution
nore acceptable than it originally appeared to be.

8. Vrite down how they misht validate the individua 1(s) who
night contribute the most concern and prove the most difficuli with
inplementing thelr solution. What might validation acconplisgh?

9. Revise their plan of action by taling these new insights

10.  Find somecone in class that they would be willing to share :
their problem and solution with. I7 the problem is too personal, they

will not be forced to do 50, and may continue worlking alone.

oD

-

117 Pair up and take turns sharing basic facts about the si*uaiion
that they are trying to solve. Students are asked to let their partners
role-play the individual(s) who might give them the nost difficulty.

Yhey night each try out their Presentation on the other to get an approx
imate ddea as to how the actual people involved might react to their
inpleaentation stratesy. These reactions and feedback should be used
to further inprove their plans of action.

K

2. Discuss what happened to their action through

AT T a0rt v Bl e i Ty 2
following this procedure.
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SESSION 20: PULLING IT ALL TOGETHER: THE TOTAL CREATIVE PROBLEM-

/ING PROCESS.

GOALS: 1. To solidify understanding of the total CPS process.
2. 7To relate the CPS process to the problem~solving methods
developed by the students' self-observation.

5. To recognize growth*in self-actualizing behavior.

BEHAVIORAL OBJECTIVES: Bach student should be able to:
1. Inmplement in class a solution to a given problem, by using
_the total Creative Problem~Solving process.
2. Compare the CPS process to the problem~solving procedures
that they observed and used in previous class sessions.
5. List the ways in which he believes his behavior has becone
more self-actualizing than what he recalls about his actions and behavior

at the beginning of the semester.

INSTRUCTIONAL PROCEDURES: Students are asked to:

1. Divide themselves into any size groups that they prefer.
Each group will have the time remaining after receiving instructions, to
use for developing a solution to a given problem. The time for imple-

4

penting their solutions will be figured by subtracting ten minutes from
the remaining time, to be used for end of class discussion and feedback,
and by dividing the remainder of the time equally among all the groups
for each of the presentations.

2. Take the problem that they are about to be given, and to

use the CPS process for developing, implementing, and gaining acceptance



SESSION 20 (Centinued)

from all class nmembers of each group's solution. Xach group is asked
to develop a task in which cach member of this class would desire to
rarticipate and which would not be threatening to them. The nurpose

a

and goal of this problem would be to validate cach individual's inter-

relationship with every other individual, as well as the class as an

£ o3

1t and implement thedir group's solution ( which should

5. Prese

include gaining accepiance of it).

6. Discuss the session experience.




SWSSIOW 21: YEEDBACK AND HEVS~-PROJECT PREPARATION TIMI.
GOATS: 1. To sharc and provide assisvance for concerns
successes en wcountered with any of the self~portrait proj
sessions, etc. (Refer to the requirements on pp. 31=3%)

2. To provide the opportunity Ifor
groups to s0lidify their presentations. (Refer to Sessi
OBJACTIVES: Studeants should be able to:

and

Discuss problems, concerns,

the self- jouraals,

portrait

any of projecis,

tered with

[
.

the news=proj

r\’ "OU-} cw\r-

SUCCCoSses

ect pr

and

5

journals,

news systcen
5 7 Ao [sYy
on 16 on ». © /) .

encoune-

sessions, etc.

- N 2
esentati

Onl.

Students should be asied to:
1. Form a scated circle.
2. Share th tovard their scli-porirait project
the journals, past or future sessions, ctec. Q
3. Share what needs they would like to have met in future sessions.
; L. Shere any concerns, problems, or difficulties that they may
{ have encounterecd during the semester-that they would ilke to do sonetling
l
about.
5. Share some of the things they presently thenselves
successful with.
6. TFind one or more individuals in the class to worl with on
I eacih of their conceras.
7. Conplete grouvd presentation~preparations for Session 22.



SESSTOI 223 NEVUS-PROJECT PRESHITATIONS,

GOALS: 1. To view all of the news-project presentations.

2. To clarify what was learned about values during preparation
for this project session.
5. To provide an opportunity for actions and belicfs “o

reinforce values.

DIHAVIORAL OBJICYIVES: Tach student group should be able to:

1. Present and describe its project product according to the

set forth in Ses

&
=
}_l.
je:%
o
fmd
e
L
D
n

e

2. Show how they met the criteria given for th assiztanent.
5. Describe what each individual in the groud learncd about

his own values and other individuals' values.

L. Show how their mrescatation reinforces and confirns their

individual values.

THSTRUCTICHAY, PROCTDU Students are:

4

1. Given a final five-minute presentation-preparation tine.

2. Asked to decide the order in which theilr group will give 4

5. Informed that each group will have approximately fifteen

R . -
i

nutes for the presentation of their news sys ten, an explanation of the

U
e

he
o)
0}

rroduct, and an explanation of how they met the given criterie.

I.. Asked to discuss the presentations after all have been civen.
[24 Aslzed © Sy rd 17 nost important thincs thev 3 sarned Trou W
5 \8 o record the most important things they learned fronm

this project assignnment.




SESSION 23%:  SYNECTICS TECHHIQUES,

GOALS: 1. To experience and learn some synectics techniques. (Gordon,
1971 & 1973).

2. To.explore the use of metaphors in learning.

-3, To practice evocative questioning techniques.

L, To understand and use the compressed conflict or essential

paradox. .

BEHAVIORAY, OBJECTIVES: Students should be able to:

1. Give sowme cxamples of different Yworldsh.
2. Use a netaphorical process. B
5. Demonstrate evocative questioning techniques.

L. Define and denonstrate the conpressed conflict or essentiol

INSTRUCTIONAL PROCEDURES: Students are:

1. Introduced to the concept: "worlds". Sone exanples are
given. (i.e. architecture, food, clothing, toys, cars, etc.).

~

2. Asked to gencrate a list of "worlds'.

3. Asked to select a rarticular “world" with which they would
like to worlk, It should be one that is familiar to {hen.

L., Asked to pair up.

S, Bach asited to select an object or part of his Yworld" that
he nmight identify with in sone way.

6. Asked to take turns with partners, sharing what they cach

chose, what they like avout this choice, and what they don't like about
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SHSSION 25 (Continuved)

it. This may be denonstrated first by the instructor.

7. Fach asked to imagine hinself as being this object or part
of his chosen ‘‘world". The partner is asked to question what the
individual cen picture in his mind's ecye. Some questions that might
bé used are: Viere are you? What are you doing? VWhat do you observe

'
b

around you in this Yworld"? How are &bu feeling as this element of
this Hworlgh?

8. 1Introduced to the concept of "evocative guestioning'.

9. Rach asked to write down three words that individually
describe his feellngs, thoughts, or reactions to his gulded exgperience.

10. Asked to define and give examples of the concepnt ‘'paradox™.

11. Given an explanation of the terms "essential paradoxz' and
Veonpressed conflict'.

12. Provided cxanples of this concept, such as: gentle sharpness,
forced welcome, bright~eyed weariness, aggressively resistant.

13. Requested to clarify their undcrstanding of this explanation.

1. Asked to develop examples of essential paradoxes by each
using the three words they previously wrote down.

15, Bsked to select one of these compressed conflicts or essen-

tial paradoxcs and determine where he might observe it as being

Y
a barv

U3

of his iife. The instructor clarifies this instruction with an exanple.
16. Asked to discuss their reactions to these techniques,

including ways in which they night relate to CPS.
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SESSION 24:  FURTHER EXPILORATION OF OTHER "WORILDS!,

GOALS: 1. fTo increase avareness of the "worldh gurrocunding us.
« To practice forced relationship techniques with rroblens.

5. To-pgain fresh insights into a problematic situation.

BEDAVIORAL OBJECTIVES: FEach student should be able to:

1. Give exemples of "worldg! viewed within his imnediate
surroundings.

2. Select, explore, and record observations of one of thes

@]

Yworldsh,
3. Apply his observations to a personal vroblen to gain fresh

insights.

THSTRUCTICNAL PROCEDURRS s

1. Students arec informed that this session will ve devoted to

the observations of "worlds! in a different manner than in,the rrevious

[és]

session.

Students are asked to:

2. Look around the room and exanine their surroundings.

5. Virite down the elenments they observe i “he room's composition.
L. Shere the clements listed that they would consider as being

exanples of Mworlds'.

5« Re~cxamine thodir Present environment and write down anytihing

else that they would consider to be a Yworldth,

6. Bach choose one of these "worlds' that he vould like to

explore in denth.




SESSION 24:  (Continued)

N

a problenm or challenge into v

3 Ohserve the Yworld' that they have selected and list
J

s, characteristics, facts,

thinl: of pertaining to it.
9. Change the hodies are in, in

‘ent observations tha

}_4
L)
oy
(o]
4

tion to this "world", and to note any &

nade.

10, Relate thesc observations to the problem or challenge

ween them if necessary, and

1, to force rclationships betiween

% 1 s el Rl 1 e
esh Insigaces thatv arc ga

104

7hich they would desire

rela-

!
5
(]

they

e
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SESSION 25: MORPHOLOGY TN A MILAND OF MAKE BELIEVEM,

GOALS: 1. To reinforce deferred judgment.
2. To increase practice with idea-finding techniques.
3. To.learn morphological analysis techniques (Parnes, 1967 a).

4. To practice making a fantasy more useful.

BEHAVIORAIL OBJECTIVES: Each student should be

f~t
D

to:

%
o

1. Denmonstrate and describe how he believes he is increasing

3

3

his proficiency in deferred judgment techniques.
2. Practice using idea~finding techniques.
5. Define and experience morphological analysis techniques.

L. Demonstrate making a fantasy more useful.

AHSTRUCTTIONAL PROCHEDUI

Students are asked to:

1. Brainstorm the major elements found in a story.
2. Try to define the term morpaoioukcal analysis. |,

5. Discuss their understanding of this technique after Lhé
instructor has given an explanation of it.

L. Select from their list of elements what they believe to be
the tén nost essential ones.

5. Brainstorm five ideas under each glemcnt or category by
using the principle of deferred judgment.

6. Form groups with five students in each one. Each group is

asked to select at random one idea from each of the ten categories listed.

7. Use these elements to develop a story or skit which should
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SESSION 25: (Continued)

have its setting incorporated into some vart of a "“"Land of lake Beliecve't.
8. ©Present and discuss their story or skit.
9. Describe and list what they liked in their fantasy story,
and to describe how they night adapt what they liked into their reality.

5

10. Share and discuss these ildcas.

11. Develop a plan of action for incorporating one of these

modified ideas into their own existence.
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SSION 26: GOALS: HOW MIGHT T REACH MINE?

s
SH

GOATS: 1. To deternmine one's personal goals-.

2, To learn how one might att ach and connecte.

3. To apply the attach-and-connect techniques to oncts goals,

so that by forcing relationships one might develop a alternative plans

of sction for trying to reach one's goals.

'
L
o

PIHAVIORAL CRIECHIVES: FEach student should be able to:

i -

1. TIist and rank in order of priority at least ten personal

(‘r

soals.

2, TFirst list irdividually and then in groups of four, ways in

ttach and connect.

3, Force a relation vship between the idcas 1listed for attaching

[V S8

and connecting and the goals he has listed.

I.. Use the ideas resulting from this Torced relationship to

develop a plan of action for actualizing his goals

THSTRUCTICHAT, PROCEDURES: ®ach student is asked to:

ey

1. Tist at least ten personal goals he would like to meet in
the future.
2, TRank in order of priority the goals he has listcd.
%, IList ways in which one might attach or_connect.
L. Form a group with three additiOHalrstudcnts and continue

listing ways for attaching and connecting.

force relationships between

.

5, Select ideas from this list,

these ideas and his [0als,

ooals.

5. and develop a plan of action which might help




108

SESSION 27: SHAP DECISIONS.

GOALS: 1. To develop solutions to problems in controlled and limited

time periods.

2. To recognize the variability and possibility of developing
solutions within increasingly shorter amounts of tine.
BEHAVIORAT, OBJECTTVES: Each student should be able to:

o
o

1. Develop solutions to problems within controlled time

limitations.
2. State his understending of the relationship of time to the

development of a solution to a problen.

INSTRUCTICHAL PROCEDURES:

Q
jm
joR

Students are asked to listen to each problem that is given
10 develop a solution within the allotted time.

The Problematic Situations:

1. You and your family used to be vefy close to a particular
family. Five years ago they moved to Florida and your contact with
them became limilted to an infrequent exchange of letters. They have
been trying for some time to persuade your family to come for a visit
to their home. Your family has finally saved up enough money for the
air-farc and pocket money for food and entertainment. The return plane
tickets must be used ten days after you fly down. After four days of
living with this family, you notice tension beginning to mount. You

accidentally overhear one of them saying that he is corry that they

asked your family (o stay at their home instead of at a hotel. You
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SHESION 27: (Continued)

cen't afford a hotel now. Vhat do you do? (25 ninutes total, 5 minutes

per CPS step).

2, You have been looking for a job and have been writing

Nnas

letters to send to prospective employers. You discover that you have
accidentally sent the wrong letter £o the place you had your best chance

and greatest hope for getting a job. Vnat do you do¥ (15 ninuvies total,

(&8
% minutes per sten).
3. Your fanily gave you a gpecial gift for your birthday that

s Tew years. You have it for only one month

fen
iy
O
L]
o

you have been wanting
and somchow you lose it and 1t can not be found anywhere. . 1ou are
the midst of a warty with friends and relatives. at your home, when
vour moiher asks you to show this gift o everyonc. Wjhat do you dot
(5 minutes total, 1 minute per step).

L. You have tickets for a play and have arrived al

Ty
ol
o
&
v
S5
D
o

5

to begin. You discover that you have

L)
Foad
2
.
[}

five minvtes before the

left them at honme. What do you dot (1 minute total, 12 seconds per

sten).

At the end of cach ﬁroblom +he students are asked to share a
few of the solutions they have developed. They are also asked to
ischss how they adjusted to having less time for using each phase of
the wrocess with which to develop a plan of actilon. After a’l the
problematic siluations have been presented and the solutions to ©

have been discussed, the group is asled to share what they learned asbout

the clenent of time in relation tO developing a plan of action.
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GOALS: 1. ToO discover

ESSI0NS 28 & 29@ PRESEITATTONS OF STLF-~-PORIRALT PROJL 9.

SES & 2

how cach student perceives himself.

2. To discover identifiable qualitics and characteristics of

. 5

a particular individual.
%, o share cach other's self-vercepiionse.

PUHAVIORAL Obc “CPTV“G Tach student should be able To:

i show a visual, symbolic, and graphic interpretation of

e

e
12
Q

personal seli-~concept.

2., Share his understending of the representation in terns of
: X 3

self-concent.

3. State the identifying characterisiics and quallities obgerved

in cach self-portrals nroject.

o
A
s
fos
O

w o aron; those aveailable.

tg the position they will each have for presenting the

sation: How he began the project;

the grovth and changes that he observed a5 the project evolved and the

~reosed; what sone of %the elements nean to himn; ahd what

he learned most about hinsceli as @ result of doing this project.

5. Observe and note the elenents of cach project that corres—
ponded and/or differed fron their perception of that Lo

1. Discuss what they lecarncd from cacd other's presentations

A JUN ER - 4 b % | AR 1
after all tne rojects nove been sharcd.




SESSION 30:  VRADP-UP: WEERE DO I GO FROM HERE?

GoALs: 1. To clarify present understanding of onc's direction.

2. To clarify what onec has learned and relearncd about his

3. To clarify present prioritics
L. To recognize and identifly self~actualizing behavior.

5. ‘To provide closure for each individual to the course.

BUUAVIORAL OBJHECTIVES: Hach student should be able to:

1. Describe his present understanding of his life. direction.

‘34

1is

2. Describe what he has learned and/or relearned about
poals and future.

5

Des cxisc present priorities.

i

4. Describe his own self-actualizing behavior now as compared
to the beginning of the semester and the tine(s) it was focused on
during the senester.

5. Develop a plan to be inplemented during this session, Ior
saying goodbye To everyone in class.

6. Submit a final statement including: grade desired for the
course; justification of the grade; and an explanation of how he used
the journal and Values Clarification Questionnaire, as well as what he

pained from cach of them.

TUSTRUCTIONAT, PROCEDURES: Each student is asked tol

1. VUrite a description for himself for cach of the following:

P11
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(Continued)

his present understanding of his life direcction; what he has
b

and/or relearncd about his personal goals and future; his present

priorities; and his self-actualizin : behavior.

2. Dovelop and implement during this final sesslon, a plan for

oodbye to each other. (This may be acconplished individua

or in grouvs and is up to cach iadividual to decide

hich he will choose $o0 do this).

manner in

e

N
necessaryl) and

PO
CL Ttae

the srade desired, the grade Jjustification,

usese and gains received by using the journal zation

cinue tc use the

L. Vrite dovwn some ildeas for how he

oA = bl s yrpide T AL Bcd -
the semester within this clacs.

NN L TR
mechoas
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